
QA REPORT: Pilot narration review and comments 
 
The assinment 

The objective is to add exemplary implementations of 1-2 pilots from each HEI to be published in the above booklets and used by other faculty 

worldwide. EU partners will review the narrative, send their reports to which GE and IL team will reply by describing how the requirements for 

improvement will be met in future pilot implementation. 

The narrations included: 

Each tool description should include 1000 to 2000-word document. Please refer to each of the following points in your description: 

1. Indicate the pilot you are describing from the above table. Describe it in words, e.g., “the course title was…. X students were enrolled... 

the course dealt with… for 40 Education undergraduate students….” 

2. Describe the participants (gender, culture, any other relevant characteristics) 

3. Describe the teaching approach, i.e. the learning environment in which the tool was used. For example, VaKE, PBL… 

4. Describe how the tool was used (e.g.. steps in process, activities in the classroom, special preparations…) 

5. What were the main obstacles/ opportunities (pros and cons) in using the tool? You may add lecturer’s (yours) or students’ words to 

substantiate this part. 

6. Have you adapted any materials related to the tool? Add example and describe in your own words. 

7. Add conclusions and  suggestion for improvement  (e.g., what have you learned from the experience? How can the tool be used in your 

future courses…) 

 

EU partners’ review report is provided blow, accompanied by IL and GE replies. 

 

 HEI  TOOL EU EU Comments IL/GE HEI 
Reply 

1 GACE Reflective diary UCC The feedback from PSTs about their experience  of utilising 
the diary provides rich insight into the benefits of this 
exercise. It is clear that those interviewed experienced 
both professional and personal development throughout 
the course of this exercise. The fact that some students 
continued to use the diaries 6 months later is also 
testament to the gains that are made through such a 
practice.  

No revision was required by EU  



The practice of critical friends has created a space for 
students where they can openly discuss challenging 
experiences, and provide and receive peer support. This is 
undoubtedly a useful tool for these students who will work 
as part of a team in their careers.  
These tools seem to have afforded students the 
opportunity to truly appreciate the art of listening, and 
providing constructive feedback to others. It served as a 
rich opportunity for self-reflection, and opened a space 
where they realised that many face similar challenges.  

2  ODB TU Positive aspects:  
1) The Open Digital Badges were used to assess 

students’ soft skills: team work, leadership, 
curiosity, self-learning, critical thinking, 
interpersonal sensitivity, and problem solving. 

2) Students were thoroughly introduced about the 
nature and characteristics of Open Digital Badges 
in the first lessons so they would understand and 
even choose how they were going to be assessed. 
The students were able to learn the criteria for 
grade at course syllabus and the criteria for earning 
the badges from a pilot site that was created for 
this purpose. 

3) Students’ feedback was also collected about the 
development of soft skills.  

Questionable aspects: 
1) Students mainly gave feedback about the course 

and skills they developed, but did not tell anything 
how useful was the use of Open Digital badges 
within this process. 

    Suggestions for the Future: 
1) Perhaps it would be useful to think about using 

Open Digital Badges in the course to provide 
different learning paths according to students’ 
interests. 
 

 

Thank you Sirje for the excellent idea 
which points out how to integrate Open Badges 
more effectively in the course. The idea to create 
different learning paths in the course is in-line 
with the innovative trends outlined in the 
literature on the implementation of OB. To 
implement it, I plan to establish a group of 
lecturers who use OB in   various courses, so we 
can develop an outline that will serve as the basis 
for further study and development of the OB 
assessment tools for our courses. I will propose 
to the members of this group to 
include students as well so we can learn about 
their needs and develop the learning paths 
accordingly. I am sure that next time that I will 
teach this course in its improved version, the 
students will have an improved learning 
experience. 
 



3 HAC Reflective diary + pa UCC The thorough introduction of the reflective diary to 
students was no doubt beneficial for them in 
understanding the aim of the exercise. The use of practical 
examples would also have been beneficial for students as 
they have tangible, concrete examples of how reflection 
aids a clinician’s practice.  
 
The practical workshop for students to analyse their first 
reflections is a lovely example of formative feedback. The 
fact that students worked with their peers as well as 
mentors was no doubt of benefit to students as they 
learned from other group members and had the 
opportunity to provide and receive feedback.  
 
I am not sure if feedback was gathered from students 
about their experience, but this would help to revise the 
exercise for future cohorts.  
 

We agree, speaking about real life examples of 
clinical reflection and how it relates to clinical 
decisions would be very beneficial for the 
students. 
 
 
 
 
 
 
Yes, there was indeed formative feedback 
which benefited the students in their future 
reflections.  The input from their peers truly 
enhanced their learning. 
 
 
 
 
 
 
There was feedback gathered, a        “ reflection 
on reflection” which helped us to revise the 
exercise. 

4  Reflective diary + pa 2 UCC The group feedback sessions sound like they provided an 
excellent learning experience for students who had the 
opportunity to share with peers, and learn from their peers 
and mentors.  
 
It is interesting to note the observed growth in self-efficacy 
and confidence of the students. This is very significant for 
students who will work in clinical settings, and are required 
not only to demonstrate clinical knowledge but also 
develop rapport with their patients.  
 
The editing of the reflection tool to three precise questions 
is a good example of reflection in action – the teacher 
modifies their practice based on the current environment.  
 

Yes, they were excellent learning opportunities 
for the students.  
 
 
 
 
 
Yes. 
 
 
 
 
 
 
 



Has any feedback been collected from students? This 
would be a useful tool for revising the use of this activity 
for future cohorts of students.  
 

 
 
 
 
 
 
 
There was feedback gathered, a        “ reflection 
on reflection” which helped us to reassess the 
exercise. 

5  Soft skills Linz The implementation of the Soft Skills Assessment is very 
well described. It includes all the necessary information, 
such as description on participants (12 orthodox women), 
teaching approach (SCL) and the steps of how the tool was 
used. Particularly the description of the strengths and 
obstacles using the tool based on students’ responses is 
very insightful. The conclusions and recommendations for 
further use of the tool are helpful. 
It is said that empathy development through the tool was 
assessed. But actually, it was assessed whether the 
students think their empathy was fostered. We do not 
know whether their empathy really was fostered because 
for this it would need other non-reactive assessment 
methods. I think this should be made clear in the 
description. 
 

There is no objective assessment of empathy, 
but a subjective assessment of students about 
their development during the course. 
At the beginning of the course, a cognitive 
empathy questionnaire was passed as part of 
the personal diagnosis stage, but it was not 
transferred again for evaluation at the end of 
the course. This decision is based on the 
formative assessment concept, where the focus 
is on the subjective process that the student is 
going through rather than on a summary 
evaluation of the outcome. 
Development and evaluation of empathy is an 
example of one of the 21st century's key soft 
skills. The student's reference to the various 
assignments throughout the semester are 
assessed by the students and the lecturer alike. 
. 

6 ISU Critical freiend  Linz The description of the implementation of the Critical 
Friend Approach is detailed and includes all the necessary 
information to implement the approach as a teacher. The 
steps of the process are well explained as well as the main 
obstacles and difficulties and how the teachers solved 
them. Further, it is helpful for me to get an insight into the 
results of the assessment instrument. 
However, I would suggest adding summary conclusions 
and suggestions for improvement. How can the tool be 
used in future courses? What would you change? 

Based on the results of the research, we may 
conclude that the piloting of the approach was 
successful.  
Students’ participation into piloting of Critical 
Friend approach improved their collaborative 
and metacognitive skills. Being a member of 
Critical Friend group helped them realize the 
essence of belonging to a team. 
The analysis of the results revealed that the 
approach has had a positive influence on the 



 students’ motivation to get involved in various 
activities of the instructional course and turned 
them into active learners. This approach has 
positive impact on learning environment. 
With an aim of intensive improving “Critical 
Friend” approach, we are going to take into 
consideration the challenges/problems that are 
revealed while piloting this approach. Therefore, 
we have defined concrete ways for solving it. 
Namely, for future, while using Critical Friend 
approach, we will act as follow: 

● We are going to use Critical Friend 
approach from the very beginning of 
the semester and in most of our 
courses. It will ensure to implement 
collaborative culture among students 
and students and lectures. 

● We are going to give detailed 
explanation of Tuning Protocol to the 
students. We will highlight that the 
meetings are not supposed to focus 
only on the problems. Meetings would 
also be devoted to discussing student 
initiatives, the reflection-summary of 
the previous week/event, the 
discussion about new teaching 
approach/strategy, the analysis of 
school practice, planning of the next 
week, etc.  

● We are going to involve more actively in 
organizational issue from the initial 
stage of using “Critical Friend” 
approach in order to help the students 
to organize face- to- face meetings, to 
use time rationally. We will offer 
resources (video guides, reading 
materials articles) that is necessary to 
mobilize students for meetings- to 



assign roles in advance and to fulfill 
assigned roles appropriately. 
Therefore, it will serve as a guide how 
to hold face- to- face meetings, as well 
as, online communication effectively.  

● In order to make collaborative 
environment-to give students example 
of openness, we will pose the problem 
and ask the students, as members of 
Critical Friend group, to discuss the 
issue, our problem and get the 
recommendations from them about 
how to address the concrete problem. 
This will help them realize that their 
recommendations might turn out to be 
acceptable and worthy for any member 
of the group and the lecturer. 

● We adapted Critical Friend Approach 
for distance learning, as the approach is 
really valuable in times of social 
distancing and isolation-when we have 
high needs of socialization. We are 
going to use it as effective approach in 
distance instructional process too. 

 

7  Reflective diary UCC The alignment of the reflective diary with the stated 
outcomes of the syllabus is a positive point. 
 
The fact that students were provided with feedback (from 
the teacher and their peers) when they first started their 
diaries speaks to an iterative process which students likely 
found beneficial. The fact that time was devoted to 
discussion of each diary entry would also have been very 
beneficial for students as formative feedback.  
 
You have noted the difficulties in providing feedback in 
class. Perhaps, as one student suggests, giving feedback 

This spring term Reflective Diary is being piloted 
considering the recommendations we 
received.  For this reason, an online meeting was 
organized to detail the structure of the reflective 
diary- writing format. The following rules were 
drawn up: 

·       Students write diary entries on a 
weekly basis. 
·       The theme of the diary entry is 
connected either to the lectures or 
school practice 
·       Students upload their entries once 
a week on the online platform 



online may ease this difficulty somewhat. The online 
feedback could be written or oral.  
 

·       The lecturer gives feedback to each 
entry in written form on a weekly basis. 
·       Students choose the partners for 
sharing their diary entries for feedback 
and give each other feedback on their 
reflections during the school practice 

According to this format, feedback is more 
personalized and individualized, which is more 
beneficial than giving feedback in class. Thus, an 
ongoing feedback will help the students to 
improve their reflection skills which, in turn, will 
benefit the students to acquire theoretical 
knowledge and perfect professional skills. 
  
 
 
 

8 KAC Soft skills Linz The implementation of the Soft Skills Approach gives a 
good overview including the necessary information about 
participants and the main steps in the process. The focus 
was on the skill well-being. 
I would suggest that particularly the difficulties and 
obstacles of the implementation are explained. Further, I 
think it needs comments about suggestions for 
improvements to the approach. It is not clear for me 
whether there were used any assessment instruments (e.g. 
questionnaires) to assess whether students think they 
have fostered their well-being. 
 

REPLY TO Feedback on “Soft Skills 
development and assessment tool KAC” 
The implementation of the Soft Skills Approach 
gives a good overview including the necessary 
information about participants and the main 
steps in the process. The focus was on the skill 
well-being. 
I would suggest that particularly the difficulties 
and obstacles of the implementation are 
explained. Further, I think it needs comments 
about suggestions for improvements to the 
approach. It is not clear for me whether there 
were used any assessment instruments (e.g. 
questionnaires) to assess whether students 
think they have fostered their well-being. 
 
The first soft skills development and assessment 
pilot in KAC focused on well-being and was 
implemented in a developmental psychology 
course. Overall, as described in the previous 



report, the pilot was well received. Regarding 
the points that were raised: 

A. Assessments: 
 Two forms of assessment were used: 
1. The ASSET questionnaire 
2. Students’ reflections 

Both tools indicated that the students saw the 
integration very positively, thought that it 
enhanced their understanding of the concept of 
WB, its importance to them as individuals and 
future educators, have provided them tools to 
enhance the WB which they have started using.  
The majority also noted that the exercises were 
useful in enhancing WB and suggested to 
implement the method in other courses and to 
make the skill part more significant in the future  
The COVID19 pandemic served as a validation, 
as students discussed elements of the well-
being materials when describing how they cope 
with the situation.  
 

B. A few difficulties could have been 
identified: 

1. Time restrictions (students): It was not 
easy to find the right balance between 
WB and course materials, in particular 
regarding the exercise. The students 
received only 6 of the 8 activities that 
are originally part of the tool.  

2. The full assessment felt too demanding 
at the end of the course, as students 
also had to prepare for the exam. Thus, 
only part of the initial assessment was 
given to the students (only the final 
assessment and in a modified form) 

3. It became clearer that some basic 
knowledge regarding the skill was 



required for making connections with 
course materials  
 

C. Suggestions for future improvement: 
1. Highlighting that it is a process of 

balance that requires teachers to make 
informed decision. 

2. Creating a narrower version of the 
development and assessment tools 

3. Creating a document with basic 
knowledge base for each of the skills 

 

9 SAKH COMA1 BAMB TOP 

• the supportive use of Concept Maps in the 
progress of the students. 

• the gradual introduction to the tool Concept Map 

• use of Concept Maps as part of a collaborative 
group process and as a representation of a 
person's current level of knowledge and 
understanding 

TIP 

• one TIP is devoted to the implementation of 
various kinds of feedback intended for promotion 
of effective learning. You could supplement the 
teacher feedback (e.a. Second Map) with peer 
feedback. 

• Mindomo allows to use different materials and 
tools to generate the same learning outcome, and 
give students confidence in their skills. 

• regular feedback, allows teachers to adapt their 
teaching methods according to their various 
students’ needs and learning conditions. In 
Mindomo assessment and feedback could take 
place throughout the task.  

 
 

 
1. I would like to thank the reviewers for 

the extremely helpful Tips. 
2. As I remarked above in yellow color, I 

will adopt the peer feedback in the 
second map. 

3. As you mention Mindomo allows to 
use different materials and tools to 
generate the same learning outcome 
and give students confidence in their 
skills. I will emphasize in my teaching 
the Advantages of using Midomo, and I 
will take care in my evaluation tool the 
student's confidence dimension. 

4. No doubt the last tip is extremely 
helpful . The Midomo can overcome 
student heterogeneity by using regular 
feedback as an integral part of the 
teaching process. Usually I did it, but in 
the future I will emphasize it as an 
important dimension in learning 
outcomes. 

 



10  COMA2 BAMB TOPs 

• the use of Concept Maps within a formative 
assessment processes 

TIPs 

• the obligatory use of online software like 
Mindomo can further enhance collaboration 
learning and exchange in an interactive peer-
learning environment. 

• which method was used to evaluate the concept 
maps? This would be important for the 
dissemination and implementation in the 
institute. 

 
 

1. I would like to thank the reviewers for 
the extremely helpful Tips. 

2. TOPs: While studying the content areas 
of the course, students are assigned a 
task and build concept maps in different 
ways (from scientific texts to maps and 
vice versa, from individual scientific 
concepts and also to building a V-map 
for understanding scientific 
experiments) and are assisted with a 
thorough understanding of the subject. 
Examines the maps by indicator which 
consists of different criteria to identify 
the degree of student understanding, 
difficulties and misconceptions and 
further analysis and discussion of the 
referrer and an intervention program is 
built following this. Also builds an 
intervention plan. 

3. TIPs: 
a. Building concept maps in 

online software, presenting 
maps to everyone, getting 
notes for improvement, and 
transferring the maps to all 
students allows for peer-to-
peer learning, collaborative 
learning, and helping students 
who have difficulty learning 
how to build various online 
maps. 

b. Concepts evaluation indicator 
is provided in Annex 1 

 

11  COMA3 BAMB TOPs 

• The impressive way of dissemination (Peer 
Teaching) 

1. Many thanks for your tips and tops. 
See below please our reply: 

2. Concept Map prepared by the 
students was evaluated by the 



• The pilot confirms the advantages of concept maps 
known from the literature (reduce information, 
structuring, visualization, communication and 
elaboration) 

TIPs 

• The broad aim of the ASSET project is to contribute 
the improvement of higher education in GE and IL 
through the development of more flexible and 
more responsive Course Assessment Tools (CATs) 
that support curriculum development programs 
and courses to meet graduates’ and other 
appropriate stakeholder needs. It is not clear how 
Concept Map is used for formative assessment and 
which method was used to assess Concept Map. 

• Create an instructional video or a manual with the 
topic "How to use a Concept Map as a teacher”. 
You can also use the materials on the ASSET 
website. This should reduce the serious challenge 
for the lecturer. 

 

entire group, all the students who 
participating in the course. In each 
session, student prepared and 
presented a concept map related 
to his or her research.  The map 
contents were explained in front of 
the class. Other students and the 
lecturer commented and gave tips 
for improving the concept map. 
This formative assessment was 
especially important for improving 
the quality of the Concept Map. To 
assess Concept Map, the students 
built with the lecturer an indicator 
that contained many tips and 
recommendations how to enrich 
the Concept Map.   

3. For the manual suggested, we do 
use the materials on the ASSET 
website. This really reduce the 
serious challenge for me as a 
lecturer. I also ask the students to 
read and internalize the contents in 
the website. 

 

12 SJSU Reflective diary TU Positive aspects:  
4) It was good that Reflective Diary was used within 

diverse student group (various nations, disabled 
students), because students have various 
background and skills and the Reflective Diary 
helps to encourage students to begin to think 
about their own thinking. The reflective process 
transfers the responsibilities of self-appraisal and 
understanding the elements of quality work from 
the teacher to the student. 

5) Students feedback was collected and analyzed. 
Some recommendations: 

1) Reflective diary is a widely used pedagogical tool. 

I absolutaly agree with the recommendations 
about given tool “Reflective Diary”. However I 
would like to mention that, I did Journal Writing 
instroctions with our students before beggining 
it. Although it had not training form, it was given 
and explained to students. 
I try to use Reflective Diary not more than three 
times in a symester (during 15 weeks) and I do 
agree with that overuse of journaling will impact 
on quality of reflection. 
I would like to tell you, that I am still piloting this 
tool in the second semester (in on-line teaching) 



But a close examination of the “facts” reveals 
several issues and challenges of the method that 
are scattered throughout the interdisciplinary 
literature and what should be also considered. 
These include: no training or structure is provided 
to the student; ‘writing for the instructor’; 
overuse of journaling; negative perceptions of 
journaling; journals do not meet the needs of all 
students; gender differences; ethical concerns; 
assessment issues; time requirements; and quality 
of reflection.  

 

and I will take into considiration all 
reccomandations given about.  
 

13  ODB TU Positive aspects:  
6) It is good to use Open Digital Badges within diverse 

student group (various nations, disabled students), 
because students have various background, skills 
and diverse level. 

7) Students were thoroughly introduced about the 
nature, characteristics and benefits of Open Digital 
Badges. 

8) Other colleagues of the University also took part in 
piloting process. 

Questionable aspects: 

1) It is not quite clear what criteria were defined 
when the student was:  1. Successful Student in 
Theoretical Grammar, 2. Mid Term Master or 3. A 
good presenter.         

        Suggestions for the Future: 
2) Perhaps it would be useful to think about other 

social or transferable skills that might be assessed 
within the course in addition to presentation skills; 
for example, critical thinking, creativity, teamwork, 
leadership, mentoring skills, time management 
skills, etc. 

3) The Open Digital Badges can be used successfully 
to provide different learning paths within the 
course.                                                        

 

Thank you for your Pilot Feedback comments 
about implementing Open Digital Badges in 
Samtskhe-javakheti state University.(SJSU) We 
continue piloting of the new assessment tool 
ODB this semester too, so every remark from 
colleagues, their suggestions and advice are 
considerable for  achieving completion and 
standardized usage of Open digital Badges  in 
our practical approach. 

• Questionable aspect of your comment 
was about unclear definition of criteria 
when we gave   badges to the students. 
The name of badges were   “Successful 
Student” “Mid Term Master” or “A 
Good Presenter”   
As I wrote in my pilot report I rewarded 
the students with badges according to 
the criteria and requirements to the 
syllabi. Now I understand the priority of 
showing criterias on badges for visibility 
and clear and quick understanding for 
what criteria the students gained them.  
So the badges I create and issue this 
semester will include the criterias too. 
For example the badge “A Good 



presenter” will show the following 
criteria: 
 

A) The Student is given a badge (if she/he 
gains all total 15 scores) for the 
following criterias: 

 
 1.Exellent Focus- Clear state of Thesis, 
sufficiently narrowed topic, considering 
audience while delivering speech (3) 
2. Exellent Organization-clear introduction, 
effective transitions recap each main topic, 
effective conclusion (3) 
3. Exellent development of presentation-
clear main topic sentences, all main and 
supporting point, effective examples (3) 
4. Exellent Stile-memorable and felicitous 
language, appropriate tone(2) 
5. Exellent Delivery-eye contact with the 
audience, gestures, and paralinguistic cues, 
no excessive use of vocalizes pauses.(2) 
 6. Exellent References-accurately, logically, 
insightfully, and elegantly documented 
sources.(2) 
 
Or just in simple way 
 
B) The Student is given a badge (if she/he 

gains all total 15 scores)for the 
following criteria:The student is 
focused and organized, has excellent 
development of presentation, excellent 
stile and  presentation delivery, 
excellent references. 

 

• I will take into consideration your 
suggestions about social and 
transferable skills 



  

•  About using badges for different 
learning paths I want to mention that in 
present condition of studying process it 
will arise confusion for students and is 
also too hard for me to provide them 
with badges on different paths within 
the course(like topic or unit levels) as 
we are working in stressful and unusual 
environment because of Covid 19. (But 
I will use them on every stage or level of 
learning, when I become very 
professional in designing, creating and 
issuing badges and after we return to a 
normal teaching/learning process 
conditions) 

 

• A few words regarding this semester 
 

We follow our planned schedule and continue 
piloting badges on course level. Five professors 
of different faculties of Samtskhe-Javakheti 
StateUniversity are piloting them in this, 2nd, 
semester with different groups  and all of us 
decided to award the students according their 
achievements and skills on course level.(about 
80-90 students will provide us with their 
feedbacks) 

• Our Future Plans 
A) I will collect and analyze the 

feedbacks of the students who are 
involved in the ODB piloting 
process to know their ideas, 
suggestions, recommendations 
advantages and disadvantages of 
using the formative assessment 
tool(ODG) I am also going to 
discuss this question with them as 



I am interested to know about it 
through the students’ eye as they 
see  it. I want to know their ideas 
about the new formative 
assessment process and 
synthesize and analyze the 
process and result together with 
them for further consideration for 
improving the next testing step 
which we are going to move on 
from the next semester 

B) The University has MOODLE 
program which I am going to use 
from the autumn semester, as it 
also needs to be studied, I mean it 
needs quite a new approach which 
should be done with the help of 
Program Specialist. 
 

• In conclusion I may say for sure that 
though the tool ODB is new and a bit 
not convenient for all University 
professors to use them because of the 
lack of digital and technical skills, it is 
the assessment of future and I am sure 
step by step it will become part of our 
everyday process    and more and more 
University staff will decide to use them  
as it is vivid eagerness from students’ 
side to earn ODB-es and soon 
everybody will realize and  understand 
the importance of the new assessment 
tool in Modern digital world. 

 

14 SSU ODB TU Positive aspects:  
9) The Open Digital Badges (ODB) were used to 

assess students analytical-soft skills (like 
creativity, critical thinking, skilled communication, 

In this particular semester, due to the pandemic 
processes taking place in the world, our plans 
have changed somewhat. We, like the rest of the 
world, have completely switched to online 



problem-solving, data analysis, research, and 
innovation). These skills were clearly categorized 
and defined in the course. 

10) Before using ODBs surveys (Students Needs 
Analysis) to identify areas students wish to develop 
was carried out. It gives a good basis for skills 
development. 

11) Research-based approach was used for the 
implementation of ODBs - in order to establish 
student attitudes and aspirations towards open 
badges, two focus group sessions were held. The 
first addressed issues like motivation, evidence, 
and structure, while the second, which was 
conducted after the online survey, dealt with more 
granular aspects such as, 'leveling-up' criteria and 
badge design. 

12) Multiple Level Badges were also used in the 
assessment process. 

13) The design of Open Digital Badges (ODB) is 
excellent, the ODBs look very nice. 

14) The presentation of the pilot is very well described 
and visualized. 

Suggestions for the Future: 
4) Perhaps it would be useful to think about using 

Open Digital Badges in the course to provide 
different learning paths (e.g. practitioner, 
researcher) according to students’ needs and 
interests. 

 

learning mode. The digitization rate of the 
teaching process has reached its maximum. 
Since, as you know, our teaching model was 
largely non-electronic teaching, of course this 
caused some difficulties, it took some time for us 
to adapt. However, it should be noted that the 
team of ASSET of Sokhumi State University has 
been actively working since the beginning of the 
semester to pilot the mechanisms of formative 
assessment tools.  
As for the team of open badges of Sokhumi State 
University (Prof. Lia Akhaladze and Invited 
Lecturer Levan Kvaratskhelia), due to the fact 
that the mechanism is completely electronic in 
its content, these processes have made it even 
easier for us to work at some level. All the hard 
work and experience that this work has brought 
to us in the last semesters has essentially helped 
us in this force majeure situation to properly 
plan and pilot our mechanism.  
In this particular semester, based on the 
experience of previous semesters and through 
all the steps we have successfully completed and 
later positively evaluated by our European 
colleagues, we have continued combined 
teaching and piloting of Open Digital Badges and 
Soft Skills.  
In more details, our work scheme looks like this: 
After two 40-minute zoom seminar sessions per 
week, we have another 40 minutes (or even 
more) to work on the instrument (in agreement 
with the students and at their request). 
It is noteworthy that students are very actively 
involved in the process, which makes it even 
easier for us to fully implement the goals and 
objectives of the project. 
Considering the comments of our European 
colleagues, this semester we are trying to use 



different learning paths. However, it should be 
noted that the use of different learning paths is 
not an easy process, especially in groups where 
there are many students.  
When thinking about learning paths we agreed 
on that learning path adapts to the learner and 
offers flexibility. learning path is a sequentially 
built path that lets you master a subject in 
reasonable steps, rather than throwing the 
entire materials at you. When you need to learn 
a lot of information on a specific topic, a learning 
path provides a way for you to do so without 
becoming overwhelmed. 
With all of this in mind, we have created a kind 
of method for our students that allow them to 
follow a flexible learning path specifically 
designed to take them through a linear path.  
Below you can see the roadmap we created for 
our students in visual form. Annex 3 
 

15  Reflective diary UCC  Explicitly explaining the purpose of the reflective diary to 
the students is well aligned with the Universal Design for 
Learning (UDL) framework which states that we should 
provide Multiple Means of Engagement for our students. 
By introducing the purpose of the diary you have 
illustrated the benefit to students which may have 
enhanced their engagement with it.  
 
“The diary starts with brief reasoning about the usefulness 
of reflective practice and several instructions for using it.” 
– The provision of instruction here is important. Reflective 
writing is a skill, which must be taught.  
 
“32 out of 48 students participated in piloting of this tool” 
– do you know why some students did not participate? 
Their reasons for not participating may give you useful 
information for further iterations of the diary as a teaching 
tool.  

In the framework of Erasmus+ co-funded project 
ASSET (Assessment Tools for HE Learning 
Environments) Reflective Diary, one of the 
formative assessment tools was piloted in 
Sokhumi  
 
State University, Georgia in the fall semester of 
the academic year of 2019-2020. It was 
implemented in 60 ECTS Teacher Training 
Educational Program at the faculty of Education 
Sciences.  
As you know, in the current world of pandemics, 
we have moved on to distance learning, which 
has prevented us from using this tool frequently, 
but we soon started to practice distance learning 
and actively began using reflective diaries. In the 
process of using the Reflective Diary tool in the 
current semester, we considered the feedback 



 
“Furthermore, we complemented self-reflecton with 
compulsory peer evaluation, where they observed peers’ 
learning practice and provided feedback.” – This was an 
excellent opportunity for students to learn from each 
other, and to have the experience of assessing their peers.  
 
“Now they know that, reflective writing is used for the 
continuous education of primary and secondary school 
teachers.” – You have introduced a tool which they can 
continue to use throughout their careers as teachers, and 
which will encourage them to be reflective practitioners. 
They can also introduce the reflective diary to their own 
students in the future.  
 
The open-ended feedback gives a rich insight into student’s 
experiences.  
 
The idea of creating an audio reflection tool is excellent, 
and may alleviate the problem some students had about 
writing so much. Allowing students different ways of 
responding to the task (e.g. in written or oral form) is also 
well aligned to the UDL principle of providing multiple 
means of Action and Expression i.e. allowing students to 
demonstrate their knowledge in different ways. 
 

from our European colleagues, that was quite 
positive. 
I am piloting this tool with the students of the 
Teacher Education Bachelor Program, course IV.  
There are 30 students in the group. Subject is  the 
same -  legal acts of education. 
Reviewer’s comment: “32 out of 48 students 
participated in piloting of this tool” – do you 
know why some students did not participate? 
To the question of why only 32 out of 48 students 
participated, I can answer that the participation 
of students in the formative assessment is 
voluntary and nobody can force anyone to write 
a reflection. They just came out as passive 
observers in the previous semester. This 
situation can also  be explained by the fact that 
because formative assessment does not bring 
scores, part of students are not overly active. 
Solution: Already in the current pilot, I am 
thinking  of more interesting case studies, 
considering the experience of the previous 
semester, what kind of topics were of interest to 
students. I am offering  them more interesting 
and usefull case studies and this made students  
be much more involved in the piloting.  Another 
tactic action -  although there is no score in the 
formative  assessment, I promised the students 
that their  involvement in the   assessment would 
be taken into account during the final 
assessment. By the way, this tactic is justified, 
absolutely all students – 30 students are  
involved in the implementation of the reflective 
diary. 
I also took account the main obstacle emerged 
during the previus piloting a reflective diary -
those who do not reflect at a lesson immediately 
or shortly after it,  I  offered them to make audio 



reflection. This process is more interesting for 
them. 
 
So the part of the students will continue to 
reflect in electronic form, as was the case in the 
previous semester, and part of those who are 
lazy to write for a long time will have the 
opportunity to make a video reflection. 
 Mainly I am implementing  the pilot in  the same 
way: explaining the purpose of the reflective 
diary, several instructions for using it, peer 
evaluation, conducting survey using the ASSET  
questionnaire. At the end of the semester, I will 
conduct a survey of students through a 
questionnaire developed within the framework 
of the ASSET Manual  using the Google Electronic 
Questionnaire. It is noteworthy that in the 
previous semester the students of the one year  
Teacher training Program were being piloted, in 
this semester the students of Teacher Education 
Bachelor Program, IV course students. It is 
interesting for me to see the results. Which 
category of students will better practice reflexive 
diary - older students or typical 20-21 year old 
students. 
 

16  Critical Friend Approach Linz The description of the implementation of the Critical 
Friend Approach is very comprehensible. I think that 
teachers can transfer the approach to their courses easily. 
However, when talking about the experiences with the 
Critical friend Approach only positive aspects are 
mentioned. For a teacher, it is always helpful to know 
about the difficulties and obstacles when implementing a 
new approach. I would suggest describing the problems 
which the teacher encountered when doing the approach. 
It is also important that teachers know about what is 
important for a successful implementation. Such 
information usually is not mentioned in the instructions 

I. I plan to revise pilots of Critical Friend 
Approach in future courses by introducing a 
questionnaire at the end of the semester to find 
out whether the students benefited from the 
implementation Critical Friend Approach in the 
course, and if so, what are the benefits they 
experienced most. 
In the first semester I was evaluating the pilot 
process based on personal interviews with 
students regarding their views and attitudes 
towards the instrument. Students often 
mentioned that Critical Friend Approach 



(e.g. organization details, time frames). Maybe it would be 
also useful to add the number of students in each course. 
And it would be helpful to mention assessment 
instruments, such as questionnaires, if they were used, and 
to give insights into the results of these assessments. 
 

enhanced high order thinking skills such as 
critical thinking, reasoning, argumentation skill, 
problem-solving skills. They also were happy 
with team-work processes, the factor of trust 
and collaboration was very valuable for them. 
They often reported that they were eager to 
introduce the tool in their workplace. 
 
Based on their viewpoints I have constructed a 
questionnaire and as the course where I piloted 
Critical Friend Approach in the first semester is 
going on with the same group of students in the 
second semester, I carried out a small research 
in May to find out students’ perceptions of 
Critical Friend Approach implementation in the 
course. The name of the course is English 
Language Teaching Methods. There are 15 
students in the course. The findings are shown in 
the figures. Annex 2 
 

17 TSU Peer assessment BAMB TOPs 

• The strong link between the learning environment 
VakE and the Course Assessment Tool Group (peer) 
Assessment. 

TIPs 

• Before implementing this group peer assessment, 
students must be trained on the process of 
providing appropriate feedback to their peers. A 
10-15 minute presentation for VakE and group 
peer assessment may be too short.  

• Students should experience the benefits of group 
peer assessment before using it in the VakE 
learning environment. A student-centred method 
would be helpful. 

 

In the process of using the Group Peer 
Assessment tool in the coming semesters, we 
will consider the feedback from our European 
colleagues. In particular, we plan to: 
1. Before using the assessment tool, we will 
explain to the students in detail the purpose, 
results and stages of the VaKE educational 
environment in one meeting, we will provide 
independent reading material for independent 
work; 
2. I will dedicate one seminar meeting to 
discuss the topic of formative assessment, focus 
on the importance of peer assessment by 
students and the role of supporting, developing 
comments for each other in terms of improving 
the quality of learning. 

18  ODB TU  Positive aspects:  For the future development I will definitely 
consider Ms.Sirje Virkus’s Comments: The 



• The design of Open Digital Badges (ODB) is 
excellent, the ODBs look very nice. 

• The criteria for achieving Open Digital Badges at 
different levels are clearly and well described. 

• The majority of the students of the course 
considered Open Digital Badges as innovative and 
fruitful assessment tool, so that they wish to have 
these in other subjects as well. It indicates that the 
teacher used ODBs skillfully. 

Suggestions for the Future: 

• The Open Digital Badges could be used more 
widely to assess students’ soft skills: team work, 
leadership, curiosity, self-learning, critical 
thinking, interpersonal sensitivity, and problem 
solving. 

• Perhaps it would be useful to think about using 
Open Digital Badges in the course to provide 
different learning paths according to students’ 
interests. 

 

Open Digital Badges could be used more 
widely to assess students’ soft skills: team 
work, leadership, curiosity, self-learning, 
critical thinking, interpersonal sensitivity, 
and problem solving. It would be useful to 
think about using Open Digital Badges in the 
course to provide different learning paths 
according to students’ interests.  
From my perspective, in the future, I would 
like to use Open Digital Badges for learners 
to assess not only their pairs and other 
groups but themselves as well, separately in 
various activities, e.g. making presentations 
or in producing writing tasks. Also, I teach 
Medical English (ESP), I might use ODBs for 
medical articles written by ESP students, I 
will definitely motivate them and push them 
to improve their writing skill. Generally, 
ODBs can definitely be used for assessing all 
4 skills (speaking, writing, listening and 
reading) and soft skills as mentioned above 
in terms of teaching English as a foreign 
language. Currently, I integrate ODBs in 
Online teaching process and I am really 
satisfied with using them in my lesson 
procedure.  
I would like to thank Ms.Sirje Virkus for her 
feedback. 

 

19  Reflective diary BAMB TOPs 

• The strong link between the learning environment 
Problem-Based Learning and the Course 
Assessment Tool Group Reflective Diary. 

• The Course Assessment Tool seems to fit well for 
the achievement of the course and MA Program 
goals. 

TIPs 

In the process of using the Group Peer 
Assessment tool in the coming semesters, we 
will consider the feedback from our European 
colleagues. In particular, we plan to: 

1. At the beginning of the course, we 
will give a theoretical review of the 
group reflective diary to one of the 
seminars. 



• Unfortunately, the students mainly wrote short 
notes. According to our Manual on our website, it 
is important to motivate students to engage in 
reflective journal keeping; it is important to show 
them that the teacher cares and the department 
supports this continuous assignment, and that it is 
a worthwhile thing to do. A few suggestions are 
provided: 

o Clearly explain what a reflective learning 
journal is.  

o Mention the benefits of keeping such a 
journal. 

o Give them a briefing in the administrative 
particulars of this exercise, e.g. length 
per entry, assessment criteria, etc.  

o If resources allow, provide students with 
a nice simple binder to keep their journal 
entries.  

• The use of digital tools is also recommended.  

2.  I will provide students with the 
guidelines created within the 
project to independently read the 
theoretical foundations of the 
assessment instrument, to 
understand the benefits of using 
this tool in the teaching-learning 
process; 

3. In order to motivate students, we 
will link the developmental 
assessment tool to the form of 
formative assessment, the activity 
of compiling a research plan for 
their own pedagogical practice, 
which is graded and accompanied 
by reflective records of the work 
done by the student group. 

4. We will use the journal tool on the 
Moodle platform /E-
learning.tsu.ge/ to upload student 
reflective diary entries; 

20  Soft skills Linz  The implementation of the Soft Skills approach gives the 
necessary information about participants, courses, 
obstacles and suggestions. This is well done. I also 
appreciate the pre-step which helps the students to find 
their individual skills they want to promote. 
But I have problems to understand how the Soft Skills 
Approach was implemented. It would be helpful, if the 
steps are described in more detail. Currently I do not 
know, what are the specifics of the approach. It sounds like 
the lesson could be a normal lesson focusing on individual 
skills.  
 

First of all, I would like to express my 
appreciation and a gratitude for a very 
constructive feedback outlining both positive 
aspects of the implementation process, and 
indicating at the working areas. I will definitely 
ensure revision of future pilots in accordance 
with the reviewers’ comments.  
Namely: 
I will try to suggest more detailed steps 
description as recommended. The problem why 
I was not able to do it so far was the tightly 
scheduled course itself, since the amount of the 
course material did not give me the freedom to 
devote sufficient time to the skills per lesson and 
make it much smoother flow.  
The most positive side of the whole process was 
the student’s deep interest in skills. Hereby we 



could conclude that this might have been caused 
by their self-reflection and needs analysis. The 
students represented future and practitioner 
teachers who were aware of how important soft 
skills could have been for their professional 
career and a personal development. Therefore, 
they looked at this from their and also students’ 
perspectives. Secondly, they were an English-
speaking group that made the process of 
material and resource provision much easier for 
me, because it didn’t take extra time to translate 
the videos, or articles. However, if I have to 
implement the tool with other course students, 
it might be necessary to deal with translations as 
well. 
I would also need to work on the platform, get 
an access to it and provide it with the updates on 
each skill in terms of material and tasks. In fact, 
it is much easier and fun for students to use the 
digital space. So far, I had to suggest them an 
alternative way, so called google doc, where I 
used to put the video and article links and all the 
questions and tasks according to the road map.  
There are all those plans that I am supposed to 
work on in the following semesters. However, I 
would also appreciate getting recommendations 
and tips from you for further improvements.  
 

 
 
 
 
 
 
 
 
 
 



 

Annex 1 
Sakh: Concepts evaluation indicator 

Dimensional 
Assessment 

Examinations appropriate Poor/ no 
matching 

Comments 

1 Curriculum matching    

Domain content    

Main topic    

Subtopic    
2 Schema based on online conceptual 

contexts 
   

3 Map complexity 
(difficult/simple) 

   

4 Conceptual map constructed 
Hierarchically and include: 
Top key concept, 
Comprehensive concept, detailed 
concept 
an example concept 

   

Writing direction(arrows)    

5 Composing Sentences by concepts 
using referring words 

   

6 
  

the estimation knowledge tool or 
the teaching process is clear and is 
useful mean to the learning process. 

   

 
Verbal summary 
__________________________________________________________________________________________________________________________________
________ 
Recommendations  
__________________________________________________________________________________________________________________________________
____________________ 
 
 
 
 
 



 

Annex 2  
Critical Friend Approach 
Sokhumi State University 

 
 

Q. 1. Have you benefited from the implementation of Critical Friend Approach in the course? 

 
 
 
Q. 2. Implementing Critical Friend Approach in the classroom helped me become more involved in the learning process.  

 
Q. 3. Implementing Critical Friend Approach in the classroom helped me develop critical thinking and analytical skills. 
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Q. 4. Implementing Critical Friend Approach in the classroom helped me develop reasoning and argumentation skills. 

 
Q. 5. Implementing Critical Friend Approach in the classroom helped me develop decision-making and problem-solving skills. 

 
Q. 6. Implementing Critical Friend Approach in the classroom helped me develop teamwork and collaboration skills.  
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Q. 7. Implementing Critical Friend Approach in the classroom helped me increase my empathy. 

 
Q. 8. Implementing Critical Friend Approach in the classroom helped to build trust in relationships and a positive, trusting classroom environment.  

 
Q. 9. Experience gained from participation in Critical Friend protocols will help advance my career. 
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Q. 10. I will use Critical Friend Approach in my teaching process at school. 

 
 
II. Main obstacles 
Some of the problems I have encountered during the implementation of the tool was some kind of resistance from students. It was a fear of changes, very often 
students are unreluctant to changes of traditional way of doing something, also their inexperience to provide feedback and unreadiness to receive some “cool” 
feedback. They didn’t show openness towards the approach, it took time to explain them the essence of the tool, to be more precise, the essence of formative 
assessment itself. But once they practiced the Group Tuning Protocol several times, they started showing a keen interest in it, group work benefits overweighed 
these obstacles. 
To my mind, it’s important to raise students’ awareness of formative assessment and give them a chance to reflect on their own learning and gradually make 
them familiar with different tools of formative assessment.  
 
III. I plan to assess students by Open Digital Badges. Here are some examples of badges for Facilitator, Presenter and Discussants (Critical Friends).  
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IV. I don’t have a privilege to add the number of students to courses, but I do plan to pilot Critical Friend Approach in my other courses from the next year and 
not only at the Faculty of Education Sciences but other faculties of Sokhumi State University as well.  
 
 
 
 
 
 
 
 
 

 



Annex 3 

SSU OPEN DIGITAL BADGES 

 
 

 

 

 

 

 

 

 

However, this method of 

study is slightly different 

from the method proposed 

by European colleagues. The 

method we have developed 

involves creating a kind of visualization or plan for students to know which path they can choose, when they can or cannot deviate 

from this path. Also the student can choose only one, two, three or all four paths during the semester. It is also important to note that 

if you pass any path or path combination, the student will achieve the goals and outcomes set out in the syllabus.  

BOOKS/ 

READERS 

ARTICLES/ 

RESEARCHES 

VIDEOS/ 

TED talks 

CASES 

    

1 2 3 4 5 6 7 8 9 10 12 13 



The diagram shows 13 assignments/topics that a student must complete during the semester. The first or blue horizontal bar shows 

us how to achieve the result using the traditional method, books and readers. The second or green horizontal bar shows an alternative 

way to complete assignments and prepare workshops with the help of articles, essays, researches, and blogs as additional literature 

in the learning process. The third or yellow horizontal bar shows an alternative way to complete assignments and prepare workshops 

using video lectures, TED talks, and various video format materials. The fourth or orange horizontal stripe shows an alternative way of 

completing assignments and preparing workshops by analyzing and solving different cases. (Of course, in the process we use cards, 

imitate games and various activities to get students to maximize their potential.)  

It should also be noted that most of our students are ethnically Georgian, their native language is Georgian and they do not speak 

English well enough to use a variety of English-language materials. Accordingly, our resources are limited. There are cases when due 

to the lack of Georgian-language material around the issue, we cannot offer students such a wide variety of choices on the learning 

path. There are cases when we ourselves translate relevant material for them, be it a newspaper or a scientific article, video content 

with Georgian subtitles, cases from foreign countries, etc. 

With all this in mind, we have added 4 new open digital badges this semester to assess students' choices for different learning paths.  

There is little time left before the end of the semester and the student satisfaction level survey, so we look forward to analyzing the 

questionnaires filled out by them to better understand how successful the process is and how well it adapts to each student's ability 

to engage them in the process. Also, how all this formative assessment tools help them to discover their potential and its use in the 

learning process. 

 


