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Describe how recommendations made to your project were implemented 

 
 

No.  pp recommendations consideration 

1 4 Relevance of the project  

However, the needs analysis is less grounded in explicitly 

identified country-specific data. The application lists general 

reports pertaining to Higher Education Institutions in the EU 

Programme countries, and Israel, without showing any 

analysis or data specific to the key target country in the 

project, Georgia (apart from a cursory mention of the 

National Erasmus Office’s opinion 
 

The relevance of the project is specified in the proposal (p, 

31): 

“In Georgia, the resources offered by the Government to 

develop higher education are quite scarce and limited and 

where funds can be found are mainly addressed to 

technology and innovation not curriculum development. 

At institutional level HEIs are also limited in where and 

what they can fund and allocate resources for. Likewise, 
Israeli HEIs are lacking the funds for this type of academic 

development and for purchasing equipment that 

contributes to modern teaching and learning. GE State 

HEIs are government regulated and do not have equal 

opportunities for finding funds available to private HEIs. 

In IL, HE is constantly being cutback and external funds 

are usually geared for infrastructure not curriculum 

development. 

The critical path for both is the technical assistance and 

cooperation prospects that Erasmus+ CBHE program 

allows to develop. This is the only and largest scheme to 

fund these type of large scale initiatives and the core 
funding opportunity for this consortium”.  

Additional information provided by several ASSET GE 

HEIs: 

ISU: ”In Georgia the implementation of student-oriented 

teaching in higher education institutions has begun more 

than ten years ago, but implementation of culture of 

formative feedback in the auditorium still remains as the 

challenge and the most difficult issues for today. In many 

cases, formative assessment is used incorrectly and we 

cannot achieve the desired result.The tools developed in 

the project, guides of using these instruments, participation 
of the academic staff  in the professional development 

training about using formative assessment tools 

adequately, will meet to this challenge”. 

SJSU: “Implementation of the formative assessment has 

already  begun in the country. It has already been 

introduced at the elementary level at school  (1-4 grades) 

and is scheduled for 5-9 classes. Relevant    data  and 

documentation are given in the web-site of  the Ministry of 

Education . Due to this project,  the implementation of 
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formative assessment is moving towards implementation 

in higher educational institutions”. 

SSU: “With the project of ASSET, piloting of formative 

assessment is being implemented for the first time in 

Georgian higher education system. This is really a 

challenge for our system, but since the mentioned methods 
of assessment have already been established on the 

primary level of school education, I think we will 

overcome this challenge”.  

TSU: Declaration policy of the Ministry of Education and 

Science of Georgia about improvement and development 

of assessment methods in higher education system should 

be revised based on the the results of the ASSET project, 

also on the basis of a special proposal package developed 

by its members within the project for Ministry and other 

state institutions”. 

NOTE: The initial analysis of tools done by the ASSET 

team illustrates lack of formative assessment tools 
employed by GE and IL HEIs. 

Data collection and Analysis  

 

2 5 Yet, there is no explicit statement to the effect that similar 

results could not be achieved through national, regional or 

local funding  

The most effective instrument to implement new 

instructional strategy is by the centers for the improvement 

of teaching, however, it does not have the capacity to deal 

with the required changes, nor can it supply equipment for 

those purposes. 

3 5 Quality of the project design and implementation  

however, it bears concern that the proposed formative 

assessment strategies and course assessment tools have not 

yet been considered for implementation in the target Partner 

Countries.  
 

 

 

Some of the proposed formative assessment strategies and 

course assessment tools have been considered however 

poorly adapted implemented. As indicated in the proposal 

- the declared policy of the Ministry of HE is to implement 

new learning and instruction methodologies. Yet, there is a 
gap between the declared policy and its implementation. 

4 5-6 The budget is substantial, with the highest percentage 

allocated to staff costs. While the project foresees the 

printing of booklets, digital brochures and organize 

roundtables and promotional events in both Partner 

Countries twice a year, it would have been more cost 

effective to hold these events once a year in order to 

increase the cost effectiveness of the budget.  

 

The costs for building the simulation labs in the 
participating institutions also constitute a significant portion 

of the budget, but the total travel/costs of stay estimates are 

higher than the equipment costs. Although, the equipment 

per se is a valid budget line, more justification of these 

choices is needed.  

 

Furthermore, in the subcontracting costs, the separate 

subcontracts for different tasks need to be justified.  

- partner countries will not disseminate ASSET in EU by 

using project funding. 

 

 

 

 

- the equipment will be used for the assessment tools 

implementation and to increase their impact within the 

institution. Partner countries will provide a summary 
regarding the implementation and use of the equipment.  

 

-  subcontracting costs will be justified and pre-authorized 

in advance. 

5 6 However, while some of the challenges and risks are 

identified, it is less clear if mitigating actions are properly 

considered and integrated into the project and work plan.  

 

 

- The Council of Higher Education in Israel and GE 

and the Ministry of Education academic 

requirements are not based on alternative 

assessment tools and thus on a national requirement 

https://docs.wixstatic.com/ugd/c8a426_6e381b29a6f840b5955a62bb7bf3c7f7.docx?dn=Analysis%20and%20synthesis%20of%20formative%20asse
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level, number grades are still a very central part of 

our system. 

- A practical challenge is that the existing formative 

methods of assessment are very time-consuming 

and are not practical for large classes.  It is our hope 

that ASSET’s CAT’s will meet this challenge and 
provide a practical way of applying alternative tools 

for our new learning environment that are “practical 

and efficient” (not time-consuming). 

- Another challenge is that in most cases, we have to 

work with large groups where the use of all made/ 

adapted tools is difficult. To mitigate this we 

consider classifying the methods- which instrument 

can be used with large groups. We will work with 

such groups only by using these instruments. 

ASSET teacher guide for using formative 

assessment will support using the method 

adequately for large classes. 

 

 

6 6 Quality of the project team and the cooperation 

arrangements  

However, especially in case of government agencies 

(Ministries of Education) it is not clear if a clear 

communication strategy is planned and how their 

involvement and commitment to the project aims is 
encouraged and ensured  

 

In the revised version of the LFM it is indicated that 

Government (CHE&MOE) will provide information 

related to renewed programs.  

- In IL, a representative of CHE is currently 

collaborating with the IL teams by participating in 

dissemination events and field monitoring meetings, 
and by being informed on key results. 

- In GE National Center for Teacher Professional 

Development is involved in the project, this center 

is a structural unit of the Ministry of Education.The 

representatives of  TPDC  are  directly involved in 

the dissemination  process of the project, they also 

attend  National ASSET meetings,  Above 

mentioned  service will implement the assessment 

system and spread it  throughout the country.  
 

 
 

7 6 There is, however, a sense of certain unidirectionality of 

work and expertise flow, i.e. from the principle applicant 

Higher Education Institution (The Academic Kinneret 

College in the Jordan Valley) towards the rest of the 

participating Higher Education Institutions and 

organisations, which, as was noted above, is also reflected in 

a somewhat uneven budget distribution  

 

 

 

The budget will be used efficiently and effectively, 

considering the distribution of tasks, we can consider 

realigning tasks if such a requirement will be raised.   

8 7 However, the project could have explained the link between 

the Steering Committee and the Asset Management Team 
better. Both of these instruments are to be used as 

mechanisms for conflict resolution if any conflicts arise 

between the Consortium members  

 

ASSET Steering Committee:  

A general steering committee includes one member from 
each institution. 

Another specific steering committee has been 

established to serve as mechanisms for conflict resolution 

if any conflicts arise between the Consortium members. 
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This committee includes: 2 IL members (KCJV) 2 GE 

members (ISU, TSU) and one EU member (OFUB) 

 

9 7 Impact and sustainability  

However, in a number of places in the expected impact 

section, reference is made to actions and capacities that are 

not otherwise well described in the project’s Logical 
Framework Matrix or the work plan. For example, 

reference is made to the staff from participating Higher 

Education Institutions to be retrained using e-learning 

instruments, however, no detailed plan for the 

development, testing and implementation of the e-learning 

packages are found in the proposal.  

 

 

Similarly, a reference is made for some participating 

organizations organizing marketing campaigns and regular 

tailor-made training programs benefitting other practitioners 

in the countries, again, however, this important aspect does 
not sufficiently explicitly feature in the descriptions of 

objectives and activities of the project.  

 

This refers to the training-the-trainers’ sessions which are 

indicated in the workplan. Specific details of the CATs to 

be used (e-instruments or otherwise) will be developed by 

the consortium members. This will include detailed plans 
for the development, testing and implementation of each 

CAT. 

  

The marketing campaigns (dissemination events) are part 

of the tasks of NCTPD in GE, and the tasks of VARAM 

that were reassigned. The tailor-made training programs 

refer to the training-the-trainers sessions – organized by all 

members.  

10 7 The proposal mentions some key stakeholders for its 

dissemination strategy- but further information on that is 

needed  

 

Key stakeholders: 

• Academic staff (who are involved in the project 

and who are not involved in the project too)  

• university students,  

• National Center for Educational Quality 

Enhancement 

• NGOs working on education issues. 

• Council of Higher education 

• Centers for the Advancement of Teaching and 

learning  

• university administration  

• quality assurance service 

• Instruction committees 

• Academic committees 

 

 

 

11 7 However, similarly to the above, sufficient detail and clarity 

is occasionally lacking here. For example, a reference is 

made to the EU partners consolidating existing links with 

Georgian and Israel partners and the network of CAT 

mirrored initiatives a twinning system may be created to 

promote inter-university cooperation to enhance institutional 

capacities, while EU partners will contribute to the 

information and dissemination.  

Yet, no explicit evidence of these events being parts of the 

proposed objectives and activities of the project is to be 
found in the proposal, as well as the degree of commitment 

of the above EU partners to these indicators.  

 

 

Building an inter-university cooperation needs special 

capacities that may not be at hand, therefore the 

probability to execute this task is very low. Therefore, this 

task is not indicated in the LFM. 
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12 8 The proposal identifies the Centres for Advancement of 

Teaching as tools of sustainability but does not explain how 

financially and institutionally these Centres will be 

maintained after the project is over  

 

Those centers do not get funds from the project but are 

financed by the ministry of education to achieve the goals 

of advancing new teaching-learning and assessment 

processes. These centers will be asked to collaborate in the 

dissemination, impact and sustainability processes of the 

project. 
 

 

13 8 However, most passages in the description do not clearly 

demonstrate real sustainability of the proposed activities and 

outputs after the project lifetime  

Each GE and IL partner will provide an institutional plan 

for dissemination and sustainability.  

 

14 8 Similarly, a reference is made to the Ministry of Education 

approving the re-defined curricula, however, no account is 

given of what actions and provisions are planned in the 

project to measure and possibly affect this commitment to 

project outputs on behalf of the Ministries 

In the revised version of the LFM it is indicated that 

Government (CHE&MOE) will provide information 

related to renewed programs. In IL, a representative of 

CHE is currently collaborating with the IL teams by 

participating in dissemination events and field monitoring 

meetings, and by being informed on key results. 

 

 


