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Within the framework of the General English Course dealing with students’ practical 

communication skills in speaking and writing as well as reading and listening and, of course, 

their fluency and grammatical accuracy, Open digital Badges for 20 undergraduate students 

of the English Philology were used.  

For a formative assessment open digital badges helped my students and me as a teacher to 

keep track of their progress step by step. Students were highly motivated in terms of using 

something new as an assessment tool and moreover, assessment was not something vague for 

them. It was a part of the lesson and not something only teachers do without students’ 

involvement into the assessment process.  

The participants of this project were all females. Unfortunately, it is so common at English 

Philology that most of the students are girls. They were 2nd year students, 19-20 year old girls. 

Most of the participants were Georgians but some of them, 3 students, were Azeri. I would 

also like to mention that their level of English was pretty decent, upper-intermediate.  

We were having lessons 2 times a week. During these lessons I generally used PBL (Project 

Based Learning), Flipped Classroom, TBL (Task-Based Learning) teaching approaches.  

To Start with, I have created the badges according to the different assessment criteria. I have 

used Google Drawings. Students were given the badges for the classroom participations as well 

as Google Classroom Assignments. Let’s define each of them: 

Super: 



 

 

For Assignments: 

• Task Achievement: very good response to the task; text type, format and register are 

entirely appropriate; the arguments are well developed and logical; personal opinion 

is clearly presented and justified.  

• Coherence & Cohesion: text is well-organized and coherent, with appropriate logical 

and structural sequencing of information/ideas; paragraphing is consistent; effectively 

uses cohesive devices  

• Lexical Resource: uses a good range of language; vocabulary use is effective and 

precise; rare minor errors occur only as ‘slips’  

• Grammatical Range and Accuracy: uses a broad range of level- specific grammatical 

structures with full flexibility and accuracy. There are no impeding errors.  

For Classroom Participations: The students who attended 90% or more of the total sessions 

and who were actively involved in education process and showed a great awareness of the 

issues discussed.  

Good: 

 



 
For Asssignments: 

• Task Achievement: good response to the task; only very occasionally, the given 

information is incomplete or too general; format and register are appropriate; 

arguments are clear and logical, but some of them are not fully developed; personal 

opinion is presented clearly  

• Coherence & Cohesion: text is mostly well- organized and coherent, with appropriate 

logical and structural sequencing of information/ideas; paragraphing is good; the use 

of linking words and cohesive devices is mostly appropriate and effective; 

paragraphing is good  

• Lexical Resource: uses a good range of appropriate lexical language; vocabulary mostly 

lacks precision; there are only minor mistakes  

• Grammatical Range and Accuracy: uses a range of level- specific structures with 

accuracy. There are some errors, but none of them are impeding  

For Classroom participations: The students who attended 80% or more of the total sessions 

and who were motivated enough to participate into variety of activities provided by the 

teacher.  

Okay: 

 

For Assignments: 

• Task Achievement: weak response to the task; only occasional attempt to respond the 

task requirements; arguments are mostly insufficient and irrelevant  

• Coherence & Cohesion: logical sequencing and cohesion are weak; 

No appropriate linking devices are used  



 
• Lexical Resource: Vocabulary is weak and inadequate for the specific level; errors in 

word choice is frequent.  

• Grammatical Range and Accuracy: uses very limited range of grammatical structures; 

there are very frequent impeding mistakes  

For Classroom participations: The students who attended 70% or more of the total sessions 

and who tried to catch up with the flow of the lessons.  

Try Again: 

 

For Assignments: 

• Task Achievement: very weak response to the task; most of the content is irrelevant; 

arguments are very weak and inappropriate  

• Coherence & Cohesion: confusing; ideas disconnected; there is no logical or structural 

sequencing 

• Lexical Resource: vocabulary is too restricted and/or irrelevant to the task  

• Grammatical Range and Accuracy: grammar is totally inadequate to the specific level  

For classroom participations: 

The students who attended less than 50% of the overall sessions and who failed to cope with 

the main requirements of the course in the general English. 

These badges were used for classroom discussions as well as classwork as an assessment tool. 

Students were assessed individually as well as working in groups or pairs. For the classroom 

assessment I used to print these badges and distribute them to my students.   

The above-mentioned badges were used not only in the classroom, but also in the Google 

Classroom, in an online platform, where students were given 5 assignments during the 



 
semester and they were assessed using badges online by the lecturer. There were several types 

of activities, for instance, within the framework of this course students were given assignments 

on the fictional English books, they had to read a story at home and do the assignment on 

Google classroom. See the photo example below.  

 

 



 

     

 

All in all, I, as a teacher, consider Open digital badges as a successful assessment tool for my 

course and my students, the only and quite important drawback I can mention  is that the 

Georgian students are used to points as an assessment tool and there were some student who 

enjoyed the Open digital badges, but still wanted to know the points, because they are 

generally given points at the university. I would like to mention that the majority of the 



 
students of my course considered Open Digital Badges as innovative and fruitful assessment 

tool, so that they wish to have it in other subjects as well. As for the future development of 

using Open Digital Badges, I would like to teach my students how to make these badges on 

Google drawings by themselves and ask them to think about activities might be assessed with 

the help of Open Digital badges in out course.  
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The course, where the tool has been piloted, is Methodology of Teaching English to one-year (60 

ECTS) programme students who are practitioner and potential teachers that are supposed to apply for 

the senior teacher’s position at schools after graduating from the programme. There are overall 20 

students in the group with different qualifications of bachelor and master. The major focus of the 

course is on methodological, pedagogical and psychological preparation of the yet inexperienced 

teachers who have passed Teacher’s Certification National Exam and were permitted to the TSU 

programme. The course is of a compulsory nature and the students are granted with 10 ECTS that 

ensures two semesters intensive sessions in different aspects of teaching, such as: classroom 

management, contemporary approaches, methodology, strategies and techniques for effective 

teaching, assessment system, its tools and components, lesson planning, etc.  

 

Amongst the group members one is a male and the rest are females. They all are originally from 

different regions of Georgia. Due to the reason that experienced teachers are a vast minority in 



 
the group, most of them are beginners, therefore, are boosting the methodological awareness 

of the teaching process via theoretical and practical base on a weekly basis.  

 

Since the course refers to the teaching methodology, students have acquired different methods 

so far that are effectively used in the 21st century schools of the western world. Since we are 

piloting the VaKe approach and use PBL, Case based learning studies, the course, in parallel 

with the theoretical part, is mainly constructed on practical examples, so called cases, dilemmas 

and problems that students are supposed to search for the clues to. Since the whole segment of 

the group are potential teachers, they need to be aware of not just teaching methodology, but 

assessment tools and criteria as well, consequently, make the best use of them in real learning 

environment in order to focus on study outcomes and then measure what they teach, but not 

always with marks and figures, relatively. 

 

In terms of hard skills they are prone to developing in their students teachers, as educators, 

need to be aware of the 21st century job market needs and demands themselves so as to raise 

skillful generations equipped with soft skills that are an obvious priority for today’s employers, 

study exchange programmes, etc. However prior to focusing on their students’ upbringing and 

education, they need to work out and find gaps in their own needs of what skills they lack as 

teachers and members of the society in order to join and wade into the fast paced competitive 

world where being just a professional of your field is too narrow, therefore, contrary to it, they 

are expected to be equipped with social emotional skills that will be beneficial while working 

with their students, colleagues, other staff members, or just a general society surrounding them.  

Prior to presenting the tools to the students and then giving the weekly tasks, I decided to make a 

survey amongst them to check their general awareness of soft skills. In response of the question what 

was their perception of soft skills, they mentioned: 

• “Soft skills are emotional intelligence, personal qualities, empathy, assertiveness and other 

personal traits, that enable a person to have a good social life and be good at teamwork.”  

• “Not enough, but I think these are the skill we need to practice for future development.” 

• “Soft skills are those crucial abilities, which every person needs to be professional, 

successful and desirable one in his/her own job and social life as well. Clearly, people that 

obtain those skills are more confident, happy and full.” 

• “Soft skills are professional skills and they are the combination of social skills”. 

 

Students also outlined the importance of soft skills in the 21st century:  

• “As nowadays computers perform much better in many special skills than humans do and 

teamwork has become much more important than solo work, people now need to be not 



 
only good at their work, but they also need to be good team-players, creative and emphatic 

individuals.” 

• “Since our global world is becoming more and more reluctant we should start to help not 

only ourselves but also others in order to lead future generations in a right path.”  

• “Soft skills, are really important in 21st century. In fact, today's life is totally based on soft 

skills, because no matter how brilliant you are in your field if you're not aware of effective 

communicative skills, if you can't put up with stress or show some empathy etc.” 

• “What kind of soft skills you have got it determines how well you perform your role and 

responsibility for the rest of the society members. This is why soft skills matter in the 21st 

century.” 

 

They obviously took interest in it, especially after getting acquainted with their descriptions provided 

by the teacher which was followed by several sessions where using case study and PBL, students 

worked on different dilemmas and, collaboratively, they elaborated solutions to problems from 

different standpoints and roles they had acquired.  

Dilemma: 

A 15 year-old boy Luka, due to the psychological stress from the family, school and a police has recently 

ended up his life with a suicide which decision could have been made due to reluctancy from the 

society.  

Task:  

Students were grouped in four in each and were given an instruction to imagine the victim in the centre 

and make a spidergram of the parties who were involved in the pressure which possibly led him to the 

lethal result (family, school, friends and a police). Students were brainstorming on the causing reasons 

from all the four perspectives. In terms of the arguments they outlined that people, including the 

victim, possessed no skills for stress tolerance, there was just apathy from the society/lack of empathy, 

segregation, neither self, nor other peoples’ feelings awareness, no self-regulation, grid and 

perseverance, etc.  

The brainstorming stage was followed by possible solutions, namely, what could have been done to 

avoid such a fatal outcome. Students in their small groups elaborated the solutions and presented to the 

whole group that was followed by open-class feedback and anonymous nominations from the students 

to choose the most dignified one who showed the best skills of detecting and fixing the problem in a 

collaborative manner.  



 
Right after such sessions it became obvious for the group which skills they needed to develop on their 

own. I provided them with all the necessary resources for an individual work on certain skills. In terms 

of the survey they enlisted the skills they would like to develop personally and professionally: 

• “I have problems with expressing and sharing emotions. Low assertiveness, as I prefer to 

accept other peoples views rather than defend my opinions. weak collaboration skills, 

because I don't like when I follow dumb leaders on a wrong path and I never argue with 

them so I prefer to work alone. in all the other aspects I consider myself perfect.” 

• “Emotional self-awareness because I think I lack the ability to recognize and understand 

self-emotions and feelings. Stress tolerance, flexibility and innovation.” 

• “I would like to be more assertive, stress tolerant person or obtain self-regulation skills. 

Developing of those skills would help me to be more successful in personal and career life. 

I consider that these three elements can change and conduct our life in better ways.”  

• “Assertiveness, stress tolerance because if you are not confident and if you are not sure 

about the thing that you are talking about then how other people can believe you. Stress 

tolerance is very important because if you lack this it means that you are in very bad 

conditions. If you can't overcome your stress it will defeat you and will effect badly on 

everything you try to do.” 

 

As future school teachers, it was fascinating what skills they wished their students to have developed: 

• “Empathy - to be able to feel what others feel and understand other children's points of 

view. 2) assertiveness - to express self-feelings, beliefs and thoughts effectively and 

constructively 3) Grit and perseverance - to keep growing and moving forward despite of 

difficulties. 4) Interpersonal relations and Collaboration - to achieve greater goals together 

with others. also all the other skills would be beneficial for children, but the four skills is a 

must.” 

• “Empathy because they need to feel themselves in others shoes, self-regulations to 

properly express and control their feelings, interpersonal relationships and collaboration 

which they will find useful in the future.” 

• “School children will be able to work with each other. They should be not only solo-workers 

but also team-workers. This ability develops their social skills and makes them more friendly 

and tolerant people. They should have got the ability to be aware of, to appreciate and to 

understand feelings of others, the ability to adapt to new situations. All of these skills help  

them to fit 21st century.” 

• “School children need to have empathetical skills, communicative skills, technological skills. 

First of all, children should have empathetical skills. If they don't learn how to think from 

other peoples' point of view then they will never be able to determine how badly they behave 

to their classmates by telling rude or offensive words to them or by using violence and very 



 
often by telling such offensive words like miserable, ugly, fatty how they destroy the self-

esteem of those children or how they make these children psychologically broken.” 

 

On question what the role and importance of formative assessment was, the feedback was also notable:  

• “I think formative assessment is a good way to encourage people, assessing not only  their 

knowledge of the subject, but their soft skills too. when a person gets a price (no matter 

formal or other kind) for being innovative, emphatic, or a good leader, he/she is most likely 

to do it again and work on developing the particular skills more and more.” 

• “Formative assessment help teachers and students to deliver high quality lessons, follow 

the regulations, reveal their true feelings, maintain discipline, enlarge their mindset and 

achieve short and long-period goals.” 

• “Formative assessment help children and adults in general to show their gaps and 

weaknesses. If we are ready to see and estimate our weaknesses, then formative 

assessment will be efficient and helpful. To the help of it, we can develop ourselves.”  

• “Formative assessment is very important because this kind of assessment first of all, 

outlines strengths and weaknesses of the particular person. In this case, when the person 

knows what are his weaknesses he can better work on improving his weaknesses and 

making them his strong points. I am for formative assessment.” 

 

1. The main obstacle was no access to the online platform where I could have uploaded resourses  

and follow up tasks. However, since it was an individual approach, I managed to provide them 

with the articles and video links that facilitated them to work on the google docs prepared by 

me, where they had an opportunity to give feedback on the gained information through 

answering the questions.  

Another hindrance was a time limit that my students had due to their overloaded study and working 

schedules, as they are quite busy adults and do not have decent time to devote it to such tasks despite 

their extensive interest and a feel of a necessity which they had outlined through the feedback they 

provided while working on tasks. 

However, since we have left another semester as well, together with midterm and final assessments 

from both teacher and students’ sides, I am planning to use another assessment tool and grant them 

with individual badges, which will certainly raise their general self-esteem and a motivation for further 

development.  

2. I have adapted the materials to the local context and opportunities due to above-mentioned 

reasons. I have to admit that I have gained an enormous pleasure and a motivation from the 

students because of their interest towards the topic and how sincerely they see the necessity of 



 
having all those skills for their development on a personal and a professional level, especially 

while having interpersonal relations with the society. Therefore, I would appreciate to 

sophisticate the materials first of all and search for more up-to-date information about this tool 

to ensure validity and reliability.  

While working on the skills, it is interesting what three most important skills they appreciated working 

on, or strive for further development:  

• “First, positive way of thinking.Second, finding inner strength.Third, considering it as an 

instrumental part of my life.” 

• “1) Knowing that it's not stress itself, that damages health, but it's our negative 

expectancy. 2) Stress can strengthen our heart and overall health. 3) in stressful 

situations body releases Oxycontin and makes people more social.” 

• “Making people social, overcoming your weaknesses, making you believe that you are a 

strong person.” 

• “1. Think positively during hard period of life. 2. What does not kill us it makes us 

stronger. 3. Focus on other people and their needs, rather than ourselves. complaining is 

really dangerous thing that stops us to overcome stress.” 

• “1.We should try not to focus on stress or let stress defeat us. We should try to be more 

sociable and and see that life without stress is beautiful.” 

• “1. Stress can make people healthier, 2.Stress makes people more social, 3. The person 

who obtains the skill can handle stressful situations and strong emotions.” 

• “Stress is less harmful for our health than the belief that stress is harmful. 2. Stress 

hormone makes us willing to communicate with others, share our feelings or help them. 3. 

If we believe that stress is not harmful for our health, our body's stress response will 

change positively.” 

• “1. We learn how to meet and face challenges; 2. It pushes us for passionate heart; 3. It 

teaches resilience.” 

• “1.not to pay attention to stress, think that it is good for us 2. stress hormone force us to 

hug and be social, 3.we should change our opinion about stress.” 

• “In my view, for successful stress management, we have to be more assertive, we have to 

keep positive attitude and we have to learn more about stress.” 
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The majority of students are ethnically Georgian and Orthodox. However, there are ethnic minorities. For 

example: Azerbaijanis, half Ukrainians. There are also representatives of various religious minorities: the 

representatives of Islam, Jehovah's Witnesses, the half-Jews. Some of them are from the occupied part of 

our country – Georgia. The absolute majority of students enrolled in the course are female.  

Reading material for this subject was created in the framework of the Tempus project “DOIT” and then 

published as a book. 

As we already presented during past meetings, we took the 21st Century Skills Badging challenge. The aim 

was to design scalable, replicable and transparent methods to create rigorous, competency-based badges 

that demonstrate students’ 21st century skills. Also, we started using Multiple level badges for the first 

time: Gold, Silver and Bronze Badges. 

In this particular semester we decided to try something new and more innovative…  

For this semester, a group of some professors-researchers of Sokhumi State University has implemented 

a series of didactic actions to try to develop the assessment of emotional-intellectual (soft) skills with 

open digital badges. We have worked with third and fourth-semester students, some of them aspiring to 

be teachers and others who are already. Despite of the specific goals and objectives of the Teacher 

Education Bachelor program of the faculty of Education Sciences of Sokhumi State University and subject 

(mentioned above) itself, the distinct purpose of this pilot was to work on the development of students 

analytical-soft skills competencies and present/assess them using open digital badges.  



 
And today our aim is to present how the concept and technology of Open Digital Badges are applied in 

the Erasmus+ co-funded project ASSET (Assessment Tools for HE Learning Environments) for 

acknowledging, grading, awarding and recognizing learners' efforts and achievements in developing their 

emotional - intellectual (soft) skills (like creativity, critical thinking, skilled communication, problem-

solving, data analysis, research, and innovation).  

The very first thing, what we started from was peer mentoring sessions and brainstorming after that 

meetings. As a result of discussing the issue, we came to the next decisions: 

Disciplinary knowledge shows the parts and processes of things we usually treat as a whole in daily life. 

By offering explanations of how things are put together and how they work, the various disciplines give 

you a way of looking at events and objects in greater detail. Such detailed understanding allows you to 

diagnose what goes right and wrong and to intervene in focused, effective ways. This pulling apart of 

objects and events and looking inside to see their components is known as analysis. 

In many courses we (professors-researchers of Sokhumi State University) want our students to become 

skilled in the methods of analysis that are appropriate to the field. Rather than just tell them the formula 

for a situation is thus and such, or that a condition is caused by these factors, we ask them to look at the 

situation, pull it apart, and tell us what is going on. 

The first thing that we’ve done with our students was to conduct surveys to identify areas they wish to 

develop. Also, each academic year (5th and 7th semester) students were asked to answer the questions 

why they wanted to participate in the pilot and what possible benefits could be derived from it. 

Here’s the results: 

Figure 1. Students Needs Analysis 2019 



 

 

Figure 2. Participation Reasons 2019 

 

Results from the needs analysis carried out in October 2019 demonstrate students' desire to provide 

evidence of transferrable soft skills such as effective communication, problem solving and stress tolerance 

(see Figure 1); in the academic year, 2019, 79% engage with the program in order to acquire such evidence 

(see Figure 2) with 69% identifying these three particular skills as a priority (33% ,18% and 18% from Figure 

1).  

The online badge system created an opportunity for full student participation for recognition of soft skills 

gained through the pilot. The opportunity for students to participate in the design and implementation of 
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soft skills online badges enabled them to identify criteria relevant to themselves rather than employing a 

formative assessment model. 

About methodology: 

This ongoing mixed-methods study comprises of three phases. 

Focus group sessions 

In order to establish student attitudes and aspirations towards open badges, two focus group sessions 

were held. The first addressed issues like motivation, evidence, and structure, while the second, which 

was conducted after the online survey, dealt with more granular aspects such as, 'leveling-up' criteria and 

badge design. 

 

Online Survey 

The goal of the survey was to validate some of the results obtained from the qualitative data by consulting 

a larger group of students, testing some of the conclusions reached by the students who took part in the 

initial focus group. 

The sample consisted of the students of the faculty of education sciences of Sokhumi State University. 

They were invited to complete the survey via email. As open badges have not been previously advertised 

by the university (except the groups where open digital badges mechanism was tasted is 2018-2019 

academic years), the email also included general information about the digital badges. As an incentive to 

take part, students were offered the chance to earn their first digital badge by completing the survey. 

Results: 

Three main themes became apparent during the focus group discussions. 

Visibility and privacy 



 
Students didn't talk much about privacy. They said they would want badges to be as visible as possible. 

Students discussed how much detail was available to the badge viewer.  They said visible details are 

important and there are several reasons for this: 

➢ badges are more personal than certificates and official qualifications. 

➢ they link evidence describing what earner did.  

Demonstrate real skills earned 

According to the students, each open digital badge should reflect with maximum accuracy the student's 

abilities and skills earned during the learning process. 

Different levels of open digital badges 

Students agreed that it is best to use several level badges in the learning process, as it is not possible for 

all students to have a certain level of competence and therefore be assigned the same open badge. 

Students also expressed a desire for all open badges to have clear branding so that the issuing organization 

could be easily perceived and understood by anyone. 

As it is written in ASSETs teaching manual for soft skills assessment: The set of skills which have been 

identified as particularly important for coping, succeeding and experiencing well-being, and which can be 

addressed by the assessment tool, include: self-awareness, impulse control, assertiveness, stress 

tolerance, empathy, interpersonal relations and collaboration, grit and perseverance, growth mindset, 

positivity and optimism. So, we decided to create open digital badges for each of these soft skills. 

We used TED TALK lectures and problem-based learning model to make students understand these soft 

skills and how to use them in the learning process. 

1st-TED TALK lecture we used in this group was from TBC STATUS TALKS – Ekaterine Babunashvili (Certified 

coach and business trainer with international experience; DISC licensed practitioner; Member of 

International Coaching Federation (ICF) etc.) with the lecture: “Emotional Intelligence – Emotional Self 

Awareness and Self-regulation”. (Lecture language was Georgian) After the lecture, we discussed the 

importance of Emotional Self Awareness and Self-regulation. As mentioned above, this group consisted 



 
of students, some of them aspiring to be teachers and others who already are. So, they felt that as 

teachers/future teachers, they also face situations that may make them feel angry, frustrated, disgusted, 

sad or even excited. To create a supportive learning atmosphere, they need to be able to regulate their 

emotions by using effective strategies. Instead of THINGLINK, we used GOOGLE platforms to do the 

assignments, because Google is more familiar with our students to work with. After completing the 

assignment, students earned their first Soft Skills Open Digital Badges. 

The 2nd-TED TALK lecture our students watched was Kelly McGonigal (a health psychologist and lecturer 

at Stanford University who is known for her work in the field of 'science help' which focuses on translating 

insights from psychology and neuroscience into practical strategies that support health and well-being.) 

“How to make stress your friend”. (Lecture language was English with Georgian subtitles) The same was 

done after this lecture too.  

For a problem-based learning model, we used a high-profile case of a 15-year-old teenager who 

committed suicide in Tbilisi after police interrogation and teen suicide sparked anti-police protests in 

Georgia 2019. We watched some news stories, read some newspaper articles, interviews, police reports 

and so on… After that, we talked about the possible causes of the incident, the lack of possible emotional 

intellectual skills that led to such an outcome. We used GOOGLE platforms to do the assignments. After 

completing the assignment, students earned their Soft Skills Open Digital Badges. 

The students were so involved in the process that we continued the discussions several times after the 

lectures of their own accord. 

 

Table 1. A list of Soft Skills Badge descriptions in the course. 



 

 

 

BADGES NAME DESCRIPTION INDIVIDUALS 

GROUPS 

FREQUENCY 

 

Emotional Self-

Awareness 

The ability to recognize and understand self-emotions 

and feelings, differentiate between feelings, and   

understand their origins. the ability to express and share. 

I 3 

 

Self-Regulation The ability to effectively and constructively control 

emotions. 

I 3 

 

Assertiveness The ability to effectively and constructively express self-

feelings, beliefs and thoughts. 

I 2 

 

Stress Tolerance The ability to effectively and constructively manage 

emotions and to withstand adverse events, stressful 

situations and strong emotions. 

I 3 

 

Empathy The ability to be aware of, to understand and to 

appreciate the feelings and thoughts of others. 

I/G 2 

 

Interpersonal 

Relations & 

Collaboration 

The ability to establish and maintain mutually satisfying 

relationships and r work well to others. 

G 2 

 

Grit & 

Perseverance 

Courage and determination despite difficulty. I/G 1 

 

Flexibility & 

Innovation 

The ability to adapt to new situations and create out of 

the box solutions and novel contributions 

G 2 

 

Growth Mindset The belief their talents can be developed (through hard 

work, good strategies, and input from others) 

I 1 

 

Positivity & 

Optimism 

The ability to remain positive and look at the brighter 

side of life even in the face of adversity. 

I/G 3 



 
Along with the students' interest in Soft Skills Open Digital Badges, we have also used 21st Century Skills 

Open Badges.  

Table 2. A list of 21st century skills badge descriptions in the course. 

Category 1. Learning Skills (the four C’s) 

Teaches students about the mental processes required to adapt and improve upon a modern work 

environment. 

 

Category 2. Literacy Skills (foundational literacies) 

Focuses on how students can discern facts, publishing outlets, and the technology behind them. 

BADGES 

 

NAME DESCRIPTION INDIVIDUALS 

GROUPS 

FREQUENCY 

 

Critical Thinking Finding solutions to problems. I 2 

 

Creativity Thinking outside the box. I 2 

 

Collaboration Working with others. I 2 

 

Communication Talking to others. I 2 



 
 

Category 3. Life Skills (character qualities) 

Take a look at intangible elements of a student’s everyday life. These intangibles focus on both personal 

and professional qualities. 

BADGES NAME DESCRIPTION INDIVIDUALS 

GROUPS 

FREQUENCY 

 

Information 

Literacy 
Understanding facts, figures, statistics, data. I/G 2 

 

Media Literacy 
Understanding the methods and outlets in which information is 

published. 
I/G 2 

 

Literacy Ability to read, understand and use written language. I/G 2 

 

ICT Literacy 
Ability to use and create technology-based content, including 

finding and sharing information. 
I/G 2 

 

Cultural & Civic 

Literacy 

Ability to understand, appreciate, analyze and apply knowledge 

of the humanities. 
I/G 2 

 

Scientific Literacy 
Ability to use scientific knowledge and principles to understand 

one's environment and test hypotheses. 
I/G 2 



 

 

 

 

 

 

 

 

 

BADGES NAME DESCRIPTION INDIVIDUALS 

GROUPS 

FREQUENCY 

 

Flexibility 
An expression of someone’s ability to adapt to changing 

circumstances. 
I 2 

 

Persistence 
Ability to sustain interest and effort and to persevere to 

accomplish a task or goal. 
I 2 

 

Initiative 
Ability and desire to proactively undertake a new task or 

goal. 
I 2 

 

Leadership 
Ability to effectively direct, guide and inspire others to 

accomplish a common goal. 
I/G 2 

 

Adaptability 
Ability to change plans, methods, opinions or goals in 

light of new information. 
I/G 2 

 

Productivity 
Ability to complete work in an appropriate amount of 

time. 
I/G 2 

 

Curiosity 
Ability and desire to ask questions and to demonstrate 

open-mindedness and inquisitiveness. 
I 2 

 

Social & Cultural 

Awareness 

Ability to interact with other people in a socially, 

culturally and ethically appropriate way. 
I/G 2 



 

Category 4. Master Badges 

 

Category 5. Multiple Level Badges 

 

 

 

 

BADGES 

 

NAME DESCRIPTION INDIVIDUALS 

GROUPS 

FREQUENCY 

 

Quiz Master 
If student gets excellent – maximum score after completion of 

the quiz, he/she earns Quiz Master Badge. 
I 2 

 

Presentation 

Master 

If student gets excellent – at least 9-10 points after completion 

of the presentation, he/she earns Presentation Master Badge. 
I 1 

 

Midterm Exam 

Master 

If student gets excellent - a prominent and especially broad level 

of achievement of learning outcomes (at least 28-30 points) after 

completion of the midterm exam, he/she earns Midterm Exam 

Master Badge. 

I 1 

 

Final Exam 

Master 

If student gets excellent - a prominent and especially broad level 

of achievement of learning outcomes (at least 38-40 points) after 

completion of the final exam, he/she earns Final Exam Master 

Badge. 

I 1 

BADGES 

 

NAME DESCRIPTION INDIVIDUALS 

GROUPS 

FREQUENCY 

 

Bronze 

If student gets C (good) - achievement of good level of learning 

outcomes (at least 71-80 points) after completion of the subject, 

he/she earns Bronze Badge. 

I 1 

 

Silver 

If student gets B (very good) - achievement of very good level of 

learning outcomes (at least 81-90 points) after completion of the 

subject, he/she earns Silver Badge. 

I 1 

 

Gold 

If student gets A (excellent) - a prominent and especially broad 

level of achievement of learning outcomes (at least 91 points) 

after completion of the subject, he/she earns Gold Badge. 

I 1 



 
 

Conclusions: 

This project gave us chance to develop a suite of digital open badges that would allow students to easily 

demonstrate their proficiency in various soft skills to us, lecturers, peers, group members and third parties 

such as, potential employers. 

While it is still too early to express any firm views regarding the success of using open badges to reward 

and recognize the soft skill acquisition of students in Higher Education, the signs are promising. 

In the following semesters we plan to explore in greater depth students' expectations of using Open Digital 

Badges for assessing Soft Skills. We are also going to conduct some research on their expectations, both 

with students who have not piloted yet and with students who have been piloted. 

 

 

 

Group Reflective Diary 

PILOT report for 1 semester 2019-2020 

 
Tamar Shinjiashvili  

In the framework of Erasmus+ co-funded project ASSET (Assessment Tools for HE Learning 

Environments) Reflective Diary, one of the formative assessment tools was piloted in Sokhumi State 

University, Georgia in the fall semester of the academic year of 2019-2020. It was implemented in 60 

ECTS Teacher Training Educational Program at the faculty of Education Sciences.  

The title of the Teaching course – Legal Acts of Education. Time Interval – 07.10.2019 – 15.02.2020 

The purpose of the Teacher Training Education Program (60 ECTS) is to provide teacher  by the 

teacher's professional standard, teacher benchmark, national curriculum and other regulatory 

documents. Upon completion of the program, critical thinking school teachers of basic and secondary 

level will be trained, who will have sufficient knowledge and skills to meet teacher certification 

requirements. A person with Bachelor, Master or an equivalent academic degree in a subject/subject 

group relevant to the National Curriculum is required to successfully complete the Teacher Training 



 
Educational Program in order to be eligible for teaching. Upon completion of the Teacher Training 

Educational Program, the person is entitled to teaching. 

The main objective of the course Legal Acts of Education is to introduce international and national 

legal acts to students, the knowledge of which is important for professional activities in education. The 

students  study in detail the legal bases of implementation of educational activities in Georgia and the 

mechanisms supporting the quality of education. Knowledge and analysis of the Constitution of 

Georgia, the Convention on Chillren’s Rights, the national curriculum, main documents of the Bologna 

process,  laws in general, vocational and higher education, sub-laws will provide students with a solid 

foundation for productively implementation of professional activities. 

Course duration is 3 ECTS, 75 hours (35 hours of contact, 40 hours of independent work). I met students 

two times a week. I have had  the lectures with the whole group and the group  was divided into two 

smaller groups during the seminars (24 students in each group). So, I had one lecture group and two 

seminar groups.  

48 students were enrolled in the course, mainly female (only four men) with an average age of 30. The 

majority of students are ethnically Georgian and Orthodox. However, there are ethnic minorities, for 

example: Azeris, Armenians. Majority of them are practicing at public schools. The completion of the 

program will automatically rise their qualification and they will become senior teachers.  

One of the active learning methods to promote the development of ‘meta’ skills is a reflective diary. At 

the beginning,  I  introduced the importance of this tool to the students. The aims of reflective diaries 

are to express the observation of the learning process and evidence of reflection.  I explained them that 

reflective  

 

diary is one of the most prominent tools for reflective practice. It is a “container for writing that 

provides students with a framework to structure their thoughts and reflections”. This learner-centered 

activity provides opportunities for self-education and improves performance. I gave details on a pilot 

use of the diary. 

The diary was created to improve meta cognitive skills of the students of the Faculty of Education 

Sciences. It is the faculty with 300 students. Several BA and MA programs are being implemented at 

the Faculty, including Teacher Training Education Program with 48 students. There is a crucial need 

to develop their skills. These students will enter the schools as senior teachers very soon and they need 

during the short period of time acquire the metacognitive skills necessary for  the teachers, which is 



 
greatly facilitated by the reflective diary. Testing this tool with these students is actually equivalent to 

training. 

 In the past the faculty didn’t offer any pedagogical training to students. This situation changed in 2013 

when the faculty was involved in European Educational programs and the dean of the faculty started 

building the community of skilled teachers and lectures are open to discuss the issues they face in 

teaching. The situation radically changed in the direction of assessment  tools since 2017 when the 

faculty got involved in a new EU project ASSET, in framework of which new formative assessment 

tools were elaborated,  including the reflective diary.  

      I made the electronic reflective diary according to the reader created in the framework of Erasmus+ 

ASSET project and it is a structural dairy. The diary starts with brief reasoning about the usefulness of 

reflective practice and several instructions for  using it. The dairy is digital, in electronic form, not 

paper based. 32 out of 48 students participated in piloting of this tool. Two classes per  week were 

delivered and they have made reflection of 8 lectures from 15 ones. The students were divided into 4 

groups. 

There are many teaching approaches were reflective diary can be used, such as: Problem-Based 

Learning (PBL), Project-Based Learning (PJBL), Evidence Based Practice (EBP), Game Based Learning 

(Gamification), Case-Based Learning (CBL), Value and Knowledge Education (VaKE). 

Depending on the subject specificity, I used Problem-Based Learning (PBL). Based on the explained 

materials  at the lectures, I gave the students some problematic issues, or the students themselves 

identified the problem around a particular topic, then they  discussed the problem in their group. They 

were looking  for ways to solve the problem or to avoid them. I of course was monitoring their activities, 

provided advice and gave them the right direction. Finally, ways to solve the problem were formulated. 

Eventually, they had to figure out ways to solve the problem. All these students could not do it at the 

lecture, as two hours was not enough for it, and they continued to work on their assignment at home. 

The  information presented by each group was discussed at the practical lessons. 

So almost every other week, they wrote reflections from past material in the electronic group reflection 

diary. Each group wrote a reflection based on the questions developed within the project. All questions 

are based on “Exploring a Learning Experience and following dimensions: Awareness, Evaluation and  

 

Regulation”. After 15 lectures, each of them individually made the reflection of the whole subject. They 

journaled about their learning experience, reflected on them and then shared their findings during the 



 
lessons with their peers and me. Furthermore, we complemented self-reflecton with compulsory peer 

evaluation, where they observed peers’ learning practice and provided feedback.  

From week to week their reflection  skills improved. In the beginning, the questions are accompanied 

by short explanations. The questions changed according to what is relevant in the particular lesson.  

At the end of the semester  I collected the feedback from all the participants.  It was Students’ 

perceptions of the reflective diary (For quality assurance purposes). In the questionnaire the student 

indicates the extent to which he/she agrees with the following statements regarding his/her views 

about journal writing by putting a tick in the appropriate box using a 5-point Likert scale: Strongly 

Disagree, Disagree, Neutral, Agree, Strongly agree. 

 

 

So the diary is unique in providing a structured guide for reflection. 

Owning a diary worked as a reminder for the students to reflect on their experiences after the lessons.  

I hypothesize that the diary not only supported but often initiated the process of reflection. Reflective 

practice was for them systematic thinking about their own experience focused on future improvement.  

Now they know that, reflective writing is used for the continuous education of primary and secondary 

school teachers. 

 



 
 

Main obstacles:   

➢ The main obstacle to piloting a reflective diary was the fact that those who did not reflect at a 

lesson immediately or shortly after it usually forgot  details or did not reflect at all. 

➢  The students sometimes did not like the fact that there was a lot of writing and they were 

becoming tired. In my opinion there is no need to make reflection once every 2 weeks, three times 

a semester will be enough. 

 

Possible challenges: 

The adopters of the diary may encounter  some challenges: irregular use, clashes with other tools and 

a fit for the class format;  

Positive side:  

➢ Reflection, as a method of learning from experience to prepare students to be reflective 

practitioners. 

➢ Students received  learning experience in relation to their  Academic,   Professional and 

Personal development. 

➢ Reflective diary is a useful tool for improving both student and teacher performance. 

➢ It turns experience into practice, links past and present experiences, and prepares the individual 

for future practice. 

➢ Process of critical review 

➢  Personal and continuing professional development 

 

Finally, I would like to share some comments of the participants that can be classified as positive:  

  “To a great extent, the diary worked as a ‘kick’ to sit down and think about the lesson.” 

“Without the diary, I would not think this (such) thoroughly about how I learn.” 

 “By deepening critical thinking, I think I will be better prepared for professional work. I have learnt 

the importance of mutual help and sharing knowledge in learning.” 

“The members of the group, highlighted important issues, studied problem cases, which allowed us to 

study the material needed in a short time. This learning activities using reflective diary further develops 



 
critical thinking and research/exploration, understanding and interpretation of issues, synthesis, 

analysis, collaborative skills, and more.” 

“I have become much more observant and have learned to govern myself during the learning process 

(listening to others' opinions to the end and following feedback - positive or inseparable). I have paid 

much attention to the proper argumentation (in the form of documents) when discussing.” 

“The questions in the diary helped me  understand my accomplishments and difficulties. Questions 

have also raised questions about topics that I have not thought of before. I will try to improve  the skills 

that I consider to be my challenge. I think the students in our group will have the same feeling. And 

by reconciling our thoughts we get better results.” 

“The use of this tool has greatly contributed to the development of my learning  and creative skills. 

More specifically, a reflective diary has enabled me to strengthen my writing skills.”  

 “In answering the questions in this diary, I thought about how I was involved in learning activities, 

what was acceptable to me, and what I could improve when studying. Self-critical assessment of one's 

own learning is a very positive tool for improving future learning skills.” 

“The process of producing a reflexive diary was exciting, I gave an organized and consistent shape to 

my experience. I found out what I learned new, what I knew. The aforementioned assessment tool 

increased my motivation to become more involved in learning activities,  identify my strengths and 

weaknesses, and be able to improve them.” 

“Most of all I liked the systematic nature of making reflection, it helped me to consistently build on 

what I had learned. I have the opportunity to express my position and experience sincerely and 

directly.” 

“Using the reflective diary, I have learned a lot about what I can do, what I need to do to get better 

results, what strategy I need to implement. I have a big motivation. This tool gave me a thorough 

discussion and understanding of mental, emotional and behavioral skills. When we formulate and 

understand them, we find out what we need to do and what we can learn.”  

Conclusion 

Thus, Reflective Diary provides orientation to continuous development and results improvement. For 

the majority of students participating in piloting this instrument using reflective diary,  has allowed 

them to develop essential and crucial skills, such as critical and creative thinking. 

Perhaps surprisingly, for me, the diary also worked as a motivator to teach better. I  plan to keep  

reflective diary a compulsory part of teaching in the future.  Moreover, I will strengthen guided 



 
reflection and experience sharing during the sessions to enhance the connection between teacher 

education and practice. I gathered rich insight on what worked well and what could be improved. I am 

thinking of making  audio reflection as well. 

As a conclusion, applying reflective diary in pedagogical practice in HEI helps students analyze their 

own learning process, identify gaps, and plan for improvement. Step by step, students improve 

metacognitive and self-regulation  skills.  

 

Critical Friend Approach  

Sokhumi State University  

(Case-study) 

Nino Tsulaia-  Invited Lecturer  

 

In the framework of Erasmus+ co-funded project ASSET (Assessment Tools for HE Learning 

Environments) Critical Friend Approach, one of the formative assessment tools was piloted in 

Sokhumi State University, Georgia in the fall semester of the academic year of 2019-2020. It 

was implemented in 60 ECTS Teacher Training Educational Program at the faculty of Education 

Sciences. A person with Bachelor, Master, or an equivalent academic degree in a subject/subject 

group relevant to the National Curriculum is required to successfully complete the Teacher 

Training Educational Program in order to be eligible for teaching. Upon completion of the 

Teacher Training Educational Program, the person is entitled to teaching. 

The title of the course Critical Friend Approach was implemented in is English Language 

Teaching Methodology. The purpose of the course is to prepare a student for future practical 

pedagogical activities, give him/her a broad knowledge of the theoretical basics of English 

language teaching methodology, didactic principles, applied research methods and relevant 

terminology; understanding and studying both classic and alternative methods of teaching 

English as a foreign language; provide extensive knowledge of aspects of the English language 

system, appropriate teaching strategies, as well as criteria for knowledge and skills assessment. 

The course duration is 6 ECTS, 150 hours (65 hours of contact, 85 hours of independent work). 

Seventeen students were enrolled in the course: 15 Georgian, 1 Azeri, and 1 Armenian. All of 

them were girls. Six of them teach English at schools of Georgia (5 of them are teachers at public 

schools, 1 of them is a teacher at a private school). They are practicing teachers. The completion 

of the program will automatically raise their qualification and they will become senior teachers.  

Nine of 17 students are not school teachers yet, they intend to get employed at schools after 

completion of the program and acquiring a Teacher Training Certificate which enables them to 

apply for the positions of teachers at schools.   



 
Course participants who are practicing teachers at schools work in multi-ethnic and multicultural 

environment: one of the students is Azeri and works at an Azerbaijanian school in one of the 

regions of Georgia, another student works at a Georgian school in Azeri populated region of 

Georgia, the other student works at a private prestigious school of Georgia where students of 

different nationalities study, two participants work at public schools of Tbilisi, the capital of 

Georgia.  

The tool of Critical Friend Approach was used in different teaching approaches under the course: 

Problem-Based Learning (PBL), Case-Based Learning (CBL), Evidence-Based Practice (EBP), 

and Project-Based Learning (PJBL). Group Tuning Protocol, a tool of Critical Friend Approach 

was mainly used in the teaching course - English Language Teaching Methodology. No material 

was adopted while implementing the tool.  

Group Tuning Protocol Process 

Students form a group of 4-6. Roles are: 1 facilitator, 1 presenter and all the rest are discussants. 

Group members are assigned to roles.  

The facilitator -opens the session by presenting a problem to the audience.  

(One of the issues students arose was “Problems with teaching/learning English as a foreign 

language”.) 

The presenter - talks about his or her problem. 

(The presenter presented her problem: Difficulties with teaching listening skill, one of the four 

foundational skills of language learning, to English language learners.) 

After his or her talk the discussants ask clarifying questions to get more information. The 

colleagues – discussants- examine a presenter’s problem and work out recommendations 

individually.  

A presenter makes notes of the recommendations and decides which recommendations will be 

useful for him or her. Shares his or her new thinking about what she/he learned from the 

participants’ feedback. There is no more feedback offered. 

(In the above-mentioned case, the presenter received some very useful advice regarding the 

teaching of listening skill to English language learners and how to help students improve their 

listening comprehension.) 

The facilitator summarizes the discussion. 

After Group Tuning Protocol process group members answered to the reflection questions: 

Facilitator:  

• How did it feel to be a facilitator?  

• Do you think you organized the meeting and managed time efficiently?  

• Were there any hindering factors? Which one(s)?  

• How did you deal with overcoming obstacles?  

• What did you learn about yourself?  

Presenter: 

• Were you given an opportunity to explain your issue clearly?  

• Was the feedback given by your colleagues useful? Why? Explain  

• What was the most challenging thing during the meeting?  

• How are you going to employ the suggestions given by your colleagues to improve your work?  



 
Discussants: 

• What communication problems did you encounter?  

• Did clarify questions help you understand the problem better?  

• Do you think the suggestions you gave to the presenter were useful?  

• How will you use the experience gained in addressing the problems in your own work? 

 

The final step was self-assessment and peer-assessment fan. Each student assessed to what extent each 

member of the group including himself/herself contributed to group work.  

Name and surname Group 

friend 5 

Group 

friend 4 

Group 

friend 3 

Group 

friend 2 

Group 

friend 1 

Self-

assessment 

What was his/her 

contribution to the 

group work?  

(max. 5 scores)  
 

      

How many good ideas did 

he/she contribute to the 

group?  

(max. 5 scores)  

      

How positively and 

beneficially for the group 

did he listen, accept and 

take into consideration 

ideas and proposals of 

other group members  

(max. 5 scores)  

      

  How responsibly and 

conscientiously did he 

fulfill the assigned task?  

(max. 5 scores) 

      



 
what was his contribution 

to producing the group’s 

joint product?  

(max. 5 scores)  

      

 

This tool of formative assessment - Critical Friend Approach - arose a big interest in the course 

participants. Students who already teach at school and who plan to teach at school after 

completion of the program expressed a desire to integrate Critical Friend Approach in the 

teaching process as they find it very useful and beneficial for the development of effective 

learning and teaching process. They declared that Critical Friend Approach gives students an 

opportunity to develop reflective, analytical, critical, metacognitive, and collaborative skills. 

They revealed that since they started using Critical Friend Approach at the lectures, they have 

learned how to respect different opinions, as well as how to provide effective and ethical 

feedback. The liked the atmosphere of trust and collaboration. They always marked the fact that 

it is nice to have critical friends around who are professional friends in fact and get advice from 

them, especially in teaching.  

The challenge for them was to find a balance between warm (positive) and cool (critical) 

feedback. They gradually learned how to give feedback in a supportive tone and stay positive.  

I consider implementing of formative assessment, namely Critical Friend Approach, extremely 

important in higher education environments and plan to pilot it in other teaching courses 

- General English course and  Field English of different educational programs of other faculties 

of Sokhumi State University. From my experience, I can say that using Critical Friend Approach 

in the learning/ teaching process increases student motivation and promotes their professional 

growth. The participants of the course Critical Friend Approach was piloted in are practicing and 

future teachers, the usage of the tool benefited them and they tend to implement it in their 

teaching environments as well. They all agreed that the application of Critical Friend Approach 

will improve teaching and learning quality and effectiveness in the classroom of schools too.  
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Open Digital  Badges 



 
Pilot report for the 1st semester 2019-2020 

Samtskhe-Javakheti State University 

The tool was piloted at Samtskhe-javakheti State University, the faculty of Education, 
Humanities and Social Sciences, the department of English Philology, on the following 
courses  – “The History of English Literature” and  “Theoretical Grammar”. Both subjects 
are mandatory for the third-year (VI semester) students.  The target group consisted of 9 
undergraduate students, out of whom there were 4 men and 5 women of different 
nationalities - 3 were Georgians, 3 Armenians and 3 Azerbaijanians. The average age of 
the students was 19-20, with different religious, cultural backgrounds and different values. 
It is worth mentioning that one student in the group is disabled. The students had three 
lectures every week of the semester for each subject. 

Both courses included a theoretical and practical approach. The students had to take part 
in many activities. including listening and studying the theoretical topics according to the 
syllabi, taking active part in discussions, giving argumentative conclusions,  analyzing and 
comparing, writing essays and making presentations on the material. Both subjects 
required hard work and necessary skills for fulfilling the aim of the course. Various 
teaching approaches were used for the course like value and knowledge education 
(Vake) and project-based learning (PBL). From our point of view, it was hard work 
supervising the students and, from the students’ side, it was hard to fulfill all the tasks and 
adjust to a new method of assessment at the same time.  

The students were expected to gain the new assessment tool – Open, Digital Badges for 
their proficiency and for their skills throughout the semester. 

Step 1. At the very beginning of the first semester the target group students were 
provided  with thorough information about open badges as  new assessment tool for 
new learning environments in higher educational institutions. 

Step 2.  The students were shown visual symbols of Open Digital badges. They 
were explained the importance of the new assessment tool which empowers the 
individuals to have their learning wherever they go and enables them to build and   
manage the learning process themselves. 

 

Step 3. Designing the badge.         

 
        Step 4. Registering the students. 



 
 
 
        Step 5. Issuing badges. 

At the beginning the students did not feel comfortable with the new assessment tool. It 
took a great deal of time to assure them that it was only a formative assessment tool, 
which could be used together with the old assessment system. 

The following was explained to the students: 

• the importance of the new method of assessment in the age of modern 
technologies;   

• the necessity of engaging the students to keep up the pace into the modern 
world;  

•  the importance of multifunctional learning; 

•  the importance of the recognition of what one learns today;  

•  the difference between a paper Diploma and Digital badges; 

• the wide possible usage of them; 

•  the foundation of badges; 

• the aims and potential of the Open Badges movement, which is spreading 
all over Europe and America; 

The students were shown the map of numbers of thousands of organizations across the 
world already using the badges nowadays. 

They were explained how the badges can be shared on blogs and social media sites like 
Twitter, Google, Facebook, and LinkedIn - or displayed together with their CVs.  

The students learned about  

• The benefits associated with open badges;  

• Anatomy, profiles, online portfolios, and professional networks, which can 
lead to real opportunities;  

The students were explained how the new assessment tool can help:  

• The students to get a job, not only in Georgia, but also abroad;  

• The potential employers to reach out for the easiest way to review the social 
sites for information about the students’ achievements and skills; 



 
• The potential employer to have immediate access to all necessary 

information, which belongs in a CV, such as knowledge, proficiency, skills 
etc.; 

The students learned about the badges theoretically. They learned about the badge 
anatomy, profiles, online portfolios, benefits, accessibility, real opportunities for a future 
employment.  

At first, we wanted to give the badges on topic or unit level, but in order to avoid confusion 
and to make it in simple, easy understandable way, we decided to give it on course level. 
The assessment process needed to be adjusted into the syllabi.  

In that respect, it was decided to reward the students according to the requirements of 
the syllabi.    

The badge was rewarded to the students who earned the grades between 91-100 (A). 
The students with lower grades were not given any badges. We consider there is no 
reason for issuing “broken badges” as the students cannot benefit from them. 

1. The badge “A Good Presenter” was given to the students for the best 
presentation; 

2. The badge “Mid Term master”- for good achievements at mid- term exam; 

3.The badge “A good learner” – for fulfilling all tasks required by the course 
syllabi; 

The students were informed about the requirements for getting the badge from the 
starting point of the course. Together, we agreed upon the design and name of the badge. 
Requirements for getting the badge corresponded to the requirements of the course 
syllabi. 

 The following badges are issued for the first semester. 

1. Title of the course - The History of English Literature 

Badge name Number of students who got 
badges 

Successful Student in English 
Literature 

4 

A good presenter 4 

Mid Term Master 4 



 
 

2. Title of the course – Theoretical Grammar 

Badge name Number of students who got  
badges 

Successful Student in Theoretical 
Grammar 

4 

A good  presenter 4 

Mid Term Master 4 

In the next semester, we will create badges for the students with grades 

• 81-90 (B);  

• 71-80 (c); 

The piloting showed us that it is much better to award the students regular (golden, silver 
and bronze) medals according to their achievements. 

We want to mention that the professors who took part in the piloting process were mostly 
those who are well-aware of modern technologies. We had presentations with many 
professors of our University but most of them avoided the new method of assessment for 
obvious reason - insufficient knowledge of the technologies and skeptical approach. 

Some professors decided to join the implementation process for the next semester.  We 
will share our knowledge and experience with more and more interested people. 

The advantages of the tool: 

1. Students gained sufficient knowledge about this modern assessment tool; 

2. It raised students’ motivation and eagerness to become more active in order to 
gain badges; 

3. It gave the students courage to think about how to explore new professions and 
gain new skills, which can be recognized and certified by the visual symbols; 

4. Now they are more motivated to pursue their lifelong study and collect the 
badges into their own badge packs, to share them on websites, social media 
profiles, online portfolios for their future involvement in different activities, trainings, 
and events;  



 
5. The students who did not get any badge expressed their willingness and 
readiness for the next semester to do their best to work hard to get badges. 

6. For faculty, the issuing of badges brought up more questions to think about:  

• How to teach the course in different ways; 

• Different values and skills that can be recognized in each student and 
proved by digital badges. 

7.For the next piloting we will be concentrated on: 

• Training our colleagues and students in an easy way;  

• Making them feel easy and have no fear of the new challenges; 

•  Motivating them to use the new method of assessment which can be called 
assessment of the future; 

Disadvantages: 

1. It took a lot of time to convince students and professors that Open Badges are 
more than just signs or smiles, which are given to the students of elementary 
schools; 

2. It takes a substantial amount of time for professors to design, create or issue 
the badges; 

3.  The meetings and discussions with colleagues proved that they can never 
substitute a diploma, they do not take open digital badges as seriously and  
they are not willing to spend time on it. It makes the process of implementation 
rather hard. 

4. The question of employer’s attitude towards the Open badges is another 
obstacle, as it is quite new to Georgian employers; 

5. Students also had negative attitudes and fear. They were afraid that if they     
could not gain the badges, this might have a negative influence on their grades. 

All the above mentioned could be summarized in the following way: 

• Lack of time; 

• Students’ and Professors’ doubtfulness and negative attitude towards the 
badges;  

• Their suspicious attitude and mistrust.  



 
These difficulties and the question of trust made the piloting process slow and time 
consuming but we definitely decided: 

• To integrate the tool ODB in several new subjects; 

• To encourage more professors to pursue and pilot new assessment tool; 

• To share our knowledge and experience with more and more interested 
people. 

 

 

 

 

CoMa- pilot course: Multicultural aspects of education 

By: Dr. Lina Boulos 

 

 

A concept map is a diagram that depicts suggested relationships between concepts. It is a graphical tool that 

instructional designers, engineers, technical writers and others use to organize and structure knowledge. In 

the last decade, concept maps have started to be common also in higher education research and schools, 

mainly since it helps organize instructional materials, visualize and describe the relationships between 

concepts and ideas.  

 

 

In Sakhnin College for Teacher Education and as a part of Asset – Erasmus + project, we started to use the 

concept maps methodology for students who are in their last year of the first degree as one of our teaching 

tools in basic education courses in research. There, we introduce the Hierarchical, Spider, Flow and System 

design to the students. The course title was " Multicultural aspects of education". 35 students were 

enrolled. 20 Students from the Department of Science and 15 from the excellent student's program. All 

of them are undergraduate students.  

2. All of the student were women between the ages of twenty and thirty from the Arab society from the 

Galilee from northern Israel.  



 
3. In the current Course there were diverse teaching method and approaches, such as presenting issues 

related to multicultural aspects of education in Israeli society through discussion, research, PBL, 

interviewing, workshops and group work. 

Each student chose a topic. Explored the topic in depth with the aim of writing an extended work on this 

topic at the end of the course. Presenting the topics in the classroom was by using concept map tool.  

4.The first step was taken with students from the Excellent program. Most of them are students from the 

department of mathematics and science. This small group started to learn and investigate the tool, to organize 

their thoughts and to measure concept understanding. The tool was unfamiliar to the students, especially in 

the education courses.  

After one semester, the Excellent students started to lead the process and began to teach the tool to other 

students in the course (the students from the science department). 

 

5. For some of the students it was an efficient and innovative tool and for others it was not an easy 

tool to use especially in this current course. One of them wrote in her reflection paper: "When I enrolled 

in the course, I thought we would learn traditionally, lecture and write jobs. But from the first session, I 

realized that alongside the content, we had to learn a new tool. I started researching and experimenting with 

the tool. I discovered that it is very effective and helpful in organizing my thoughts. I loved the tool and 

started practicing and practicing. I want to write all my presentations with the concept map tool. 

Another student wrote "It will be easier to use the concept maps in science courses but in education courses 

it was a hard job. It was difficult for me to convert a whole text into a concept map. The task seems 

impossible. It is very difficult to use this tool in the humanities or social sciences and is more suited to the 

sciences". Another student wrote: "We start to discover new problem-solving methods. A concept maps 

typically represents ideas and information as boxes or circles, which it connects with labeled arrows in a 

downward-branching hierarchical structure. For me it was like a new way of thinking in solving problems 

in the education field".  

 

6. As a lecturer of the course, the mission was a serious challenge. I tried to practice the tool. I chose a subject 

like social customs of the communities of the Arab society in comparison with the north and south of the 

country. At first it took me hours to get along and succeed, over time I felt the effectiveness of the tool. It 

was interesting to convert my presentations and adapt them to this tool. It was another way of organizing 

thoughts and fostering creative thinking 



 
 

7. After one semester, the Excellent students started to lead the process and began to teach the tool to other 

students. The tool now is more and more used by college students. Next semester, students will try to transfer 

the use of the tool to their practicum schools. The college will try to pass the tool to schoolteachers as part 

of their professional development.  This spiral way ensures that more people use the tool in varied 

educational fields 

 

 

 

 

Soft Skills development and assessment tool 

Dr. Niva Dolev Kinneret Academic College, Israel 

Setting: The Soft skills tool was implemented in one class of second year students at the 

Education and Community department at Kinneret Academic College.  

The tool was implemented in a Developmental Psychology course for one semester.  The 

course is a compulsory course for second year students. It is a one and a half hours lesson 

once a week for 13 weeks. The tool was integrated throughout the course 

 

Participants: 50 students participated in the course, 4 males and 46 females, 12 native 

Hebrew speakers and 38 native Arabic speakers.  

 

The tool: The Soft Skills tool aims to develop soft skills as part of a regular course and 

integrated within it. It is based on the assumption that soft skills play an important part in the 

academic and occupational success in the 21st century. As higher education curriculum is 

typically hard to change is mainly academic, the tool allows to integrate soft skills 

development within any course. The tool offers a selection of soft skills. One skills is selected 

to be integrated, and the students go through self-directed activities in their own pace. 



 
 

Implementation: The skill selected for the pilot was well-being.  The rational was based on 

the evidence for the importance of well-being for success, health and relationships. It has 

been found a top skill for educators, as well as one which educators should develop in 

children. 

In the first lesson, I introduced the concept of well-being, and highlighted its links with the 

course and its importance for children’s development, as well as for those educating them. I 

dedicated the whole lesson to the topic and explained the ways in which the tool will be 

integrated in the course.  

As of the second lesson, personal exercise to develop well-being were uploaded on the 

Moodle, in two weeks intervals. The students had to submit them any time within these two 

weeks and then move to the next. Exercise were all evidence based and included gratitude 

exercise, identifying strengths, acts of kindness and meaning. Each exercise ended in a short 

reflection as well as connecting this well-being aspect to education. The tool allowed to meet 

each student’s starting point and pace, as well as to gain a more general understanding of the 

concept and its links to education 

In each lesson, I made connections between the different development areas and well-being, 

for example nature and nurture was discussed also regarding the origins of positive 

disposition.  

 I also integrated short class exercises to enhance the learning using cards, post it notes, short 

group discussion etc.  

At the end of the course, students had to reflect on their journey. I assessed the way they 

approached the development process, how serious and reflective they were and how much 

understanding of the concept and of themselves they demonstrated. 

They also worked in groups to create a developmental calendar with tips for parents and 

educators on the different areas of well-being in regard to development. 



 
Overall, the pilot allowed for the introduction and the development of awareness to well-

being and its importance, as well as provide some tools. 

One of the improvements would be to integrate more exercise and enhance the connections 

within the class even more to make a bigger impact. 

 

 

 

Open Digital Badges as a Tool for Soft Skills Assessment 

Dr. Liora Nutov Gordon Academic College of Education, Israel 

  

  

In the course Mathematical Games that was being taught in the Spring semester (2019-2020) I 

ran a pilot for assessing the soft skills of the students using the badge system. Twenty-four 

first=year female students who are being trained to be mathematic elementary school teachers 

were enrolled in this 14-week course. The aim of the course was through PBL, to show these 

students how games can be used to teach mathematics. The final assignment of the course was to 

design and create a math game. This assignment was done in pairs – with the students choosing 

their own partner. All the other class activities were done in groups of 5-6 students which I 

formed by using random division in order to create a friendly learning environment so all the 

students could have the opportunity to become acquainted with one another.    

In order to achieve the final assignment of the course of designing and creating a math game, for 

10 meetings students played math games, analyzed their structure, and discussed learning 

theories that were applied in the games. One meeting was dedicated to designing a game in 30 

minutes for a specific mathematical objective that the lecturer provided. The students needed to 

present their game to the class and also give feedback on the games that other students created. 

The remaining 3 meetings were used to present math games designed by the paired students. 

Each pair presented their game and all the group gave them feedback so they could improve their 

game.  

Assessment is an integral part of any training program, therefore it may have a significant impact 

on learners' considerations in choosing where they will invest their efforts, as well as on trainers’ 

considerations in developing the highlights of the curriculum. For this specific course that ran the 

pilot, in order to assess the different abilities of the students which were achieved through the 

structure of this course, the students’ cognitive achievements were reflected with the standard 

grade system. In order to develop soft skills, I decided to pilot ASSET’s Open Digital Badges 

(ODB). The students could earn ODB for presenting soft skills like teamwork, leadership, 

curiosity, self-learning, critical thinking, interpersonal sensitivity, and problem-solving. This 

evaluation system – grades for cognitive achievements and ODB for soft skills – was presented 

to students in the first lessons so they would understand and even choose how they were going to 



 
be assessed. The students could learn the criteria for grade at course syllabus and the criteria for 

earning the badges from a pilot site that was created for this purpose. 

For example, in order to evaluate behaviors like teamwork, leadership, and interpersonal 

sensitivity, at every lesson, I observed how students performed in their group. Because the 

students were randomly assigned to a group, their soft skills could be presented. For example, I 

could observe leadership or teamwork by assessing whether a student took a charge of the 

activity and encouraged her friends to participate or to support others or whether the student 

preferred not to actively participate and contribute to the group. In the feedback of the course, 

one of the students wrote: “This course contributes to developing teamwork and student 

collaboration…” 

Other soft skills had the opportunity of being assessed as well. For example, when students 

presented their final project to the class, and other students needed to provide feedback, the 

students’ ability to be socially sensitive and provide constructive thoughtful comments were 

observed. When students presented their game, this was a very emotional situation, because 

students are presenting their own creation and it is only natural that they should feel very 

vulnerable. The ability to be sensitive to this situation reflects an important soft skill of 

interpersonal relations. One student in their feedback on the course said: “I learned how to give 

effective and clear feedback to others without hurting their feelings.” 

           The main obstacle was to acknowledge that at the educational college we encourage 

students to develop only cognitive skills. Yet through applying ODB, I was able to overcome this 

obstacle and assess other important achievements and skills of the students. Our students who 

will become teachers in elementary schools need much more than only cognitive skills – they 

need to develop their soft skills as well. In today’s work market, soft skills are appreciated by 

employers and some employers appreciated soft skills even more than professional knowledge. 

Designing the pilot evaluation system of integrating ODB for this course required extensive 

work: first to design the activities, develop suitable rubrics, to learn how to use the peer 

assessment tool in the Moodle platform, to create the ODB system to evaluate soft skills that 

students would have the opportunity of displaying in this course and to develop a social learning 

environment which would facilitate this kind of learning and teaching. I feel that this effort was 

worthwhile and the student feedback on this course reinforces my feelings. They did 

acknowledge that they gained a new pedagogical tool to teach math – games – and alongside 

they developed their soft skills. Here are two quotes from students’ feedback that reflect this: 

I like the course very much. The course was interesting and challenging. I also learned a lot of 

things, new games that I didn't know, how to give feedback to others and how to establish 

collaboration and connection between us, the students.  

I was waiting impatiently for every lesson. The course was good and very interesting, we had fun 

and also learned how to collaborate with another. I discovered that I could lead a group.  

 

 

 



 
Personal reflective diaries with friendly criticism (critical friend) 

Dr. Anat Abramovitch and Dr. Hadas Huber 

Gordon Academic College of Education, Israel 

 

Personal reflective diaries  

During their practicum, pre-service teachers (PST) practice in schools once a week plus for five 

consecutive days per semester. The seminar aimed to encourage a sense of commitment to the 

practicum and understanding of its relevance. During the seminar, the PST chose certain school-

related situations that they felt uncomfortable with and they discussed their uneasiness.  In the 

seminar they then discussed ways to resolve or minimize these feelings using both personal 

reflective diaries and group friendly criticism.  

The seminar structure consists of three circles:  

(1) plenum meetings-the lecturer and all participants meet three times each semester for 

general discussions about the situation which made the participants to feel uncomfortable 

and then they explained their strategies trying to solve it. The lecturer also gave 

instructions for writing the final report related to these situations.  

(2)  group meetings- the lecturer met with a group of 6-7 participants. In the meetings, 

every PST introduced his/her situation which caused them to feel uneasy in the classroom 

or school and then listened to their discussion and suggestions for strategies to reduce 

these feelings of uneasiness (style friendly criticism-critical friend). Every PST attended 

four group meetings.  

(3) Personal connection between the lecturer and every PST through personal reflective 

diaries. Each one of the participants wrote a personal diary once in two weeks. In the 

diary participants described in detail events that concern their uneasiness and the actions 

they used. The lecturer read the diaries and added comments to direct the PST. These two 

mentioned tools enabled and facilitated them to discuss their uneasiness privately with 



 
the lecturer (via the diaries), and among their peers (friendly criticism), receiving support 

and advise on what else they could possibly do to make that particular situation less 

stressful. 

We examined PST at the end of the year through their diaries and their summation. In addition, 

we sent the PST, after six months, a questionnaire asking about the process they had 

experienced, and conducted in depth interviews with 10 of these PST. The questionnaire 

included two questions concerning the two tools: (1) To what extent was your personal reflective 

diary meaningful in the process of becoming teachers, during your practicum, and this year as 

intern teachers? And (2) to what extent were the group meetings meaningful in solving your 

uneasiness and in the process of becoming teachers, during your practicum, and this year as 

internship teachers?   

Results 

Twenty-four PST answered the ASSET pilot questionnaire. 

Concerning the tool’s benefits either as motivational catalyst for improving learning and 

achievements or highlighting pros and cons of the process, PST scored quite high, between 3.2 

and 3.5 (on the scale 1-4, where 1 is “don’t agree at all”, and 4 is “totally agree” ). In their words 

PST wrote that this tool helped them with their thinking skills, enabled them to examine and 

evaluate the use of various tools, find new strategies to activate their students, estimate the 

students’ difficulties, and helped them to reflect on their actions. One PST wrote that it is still 

early for evaluating the diaries benefits. “Meanwhile”, she wrote, “I only write my diaries as a 

plain report.” They loved the fact that they can write openly and fluently and get response from 

the lecturer. One of them wrote: “Writing in my diary allowed me to look at events that occurred 

in retrospect and to plan what to do in order to improve the situation. As for ideas for improving, 

one of the PST suggested that the diaries should be open to their group members so they could 

get the opportunity to advise them as soon as they’ll read the diary, and not just through the 

group meetings. 



 
To conclude, at the end of the semester, most PST thought that the personal reflected diary was 

a beneficial tool for documenting and reflecting their actions concerning their uneasiness. Some 

referred to the process, the various strategies they tried, and the insights they gained still, most of 

them haven’t reached this point. They are in their first stages of the process, where they could 

sense the benefits of the tool in practice.  

Soft Skills Assessments (Empathy) 

Dr. Adia Meirovitch - Hadassah Academic College, Israel  

The pilot was conducted in the course “Patient Caregiver Relations” at the Strauss campus of 

Hadassah College. It was held in the first semester of the 5780 (2020) academic year and 

included 12 lessons. Throughout the course, students were exposed to experiences and issues that 

influence the building of satisfactory relationships between therapists and patients and discussed 

them through concepts, theories, and models. Twelve undergraduates participated in the course 

“Management of Service Organizations – Health Track”. 

The students are orthodox women aged 20-35, 67% (8) are married, some are mothers of 

children (1-3 children). All students work full time. The course took place in the late afternoon, 

with students coming straight from work. 

The teaching approach is Student-Centered learning (SCL). The approach is characterized by an 

interpersonal orientation, in which the lecturer considers the students’ perspective, provides them 

with relevant information and choices, and encourages them to take more responsibility for their 

behavior. The approach emphasizes the importance of a supportive learning environment that has 

a positive and collaborative interpersonal relationship between lecturers and students. 

Using the tool included the skill development phase and its assessment phase 

Developing soft skill – empathy 

The “module” developed a “road map” for students with 9 assignments (on average, one every 

week/two weeks) whose purpose was to help them develop their empathy independently. The 

process included three stages – each one referring to a different component of empathy: 

cognitive, emotional, and behavioral. 

1. The Cognitive component was developed through 3 assignments that referred to 

knowledge and understanding of empathy, its behavioral expression, and the values it 

embodies: 

    Assignment 1 – Reading an article placed on the course site: reference to its learning outcomes 

regarding empathy and recognition of the three most significant characteristics of empathy in the 

eyes of the students. In addition, they had to find another article on the topic and refer to the 

information learned from it. 

    Assignment 2 – Watching a video and noting 3 things learned from it and what it added to 

their knowledge about empathy. At the end of this assignment, they had to define empathy based 

on the two assignments. 



 
    Assignment 3 – Reference to the importance of empathy in different fields of life: the studies 

course, study in general, work, family, friendships etc. 

1. Transition from referring to empathy in general to a personal reference. Carried out 

in a dedicated lesson. Each student shared her understanding of the meaning of empathy 

and its importance in her life. We (students and lecturer) shared personal examples that 

we discussed and clarified their personal goals in developing the skill throughout the 

course. We conducted two role paying assignments in class about situations from the 

students’ lives where they have difficulties acting with empathy and how they can handle 

it – all in an accepting and safe learning environment. 

    After this lesson, students carried out assignment 4: A reflective observation on the manner 

and measure in which empathy characterizes them (including examples). In addition, they asked 

someone who knows them well how they think they each use empathy and compared the 

person’s view to their own views. At the end of the assignment they defined a specific behavioral 

goal for improving empathy in their lives, including reference to how they would carry this out; 

to the factors that may help or hinder them in achieving their goals; and to their perception of the 

benefits of improving their empathy in advancing their quality of life and success. 

1. Emotional component – Developed using two assignments (5 and 6) which referred to 

self-diagnosis of facilitating and hindering factors of students’ empathetic behavior (one 

assignment for each topic). In both assignments student were asked to think of various 

aspects of their lives and identify in which ones they are empathetic (assignment 5) and 

where they have difficulties expressing empathy (assignment 6); they had to describe a 

specific event for each of these situations and explain how they coped; examine what 

triggered their behavior/hindered their behavior; and note what they learned about their 

strengths and weaknesses (in accordance with the assignment) with regards to empathy. 

2. Behavioral component – Developed through two assignments (7 and 8) that referred to 

empathetic behavior in effect in various fields of life. 

    Assignment 7 – focused on understanding the other – students were asked to recollect an event 

in which they experienced empathy in the last week and describe the situation through the eyes 

of the person for whom they felt empathetic, i.e. to describe the situation in the first-person from 

the point of view of the other person. In the second stage they “became” the person they were 

empathetic within the described situation and wrote down what that person would have said to 

them; what was it in the student’s behavior, in the things she said, in her body language, etc. that 

made us feel she was empathetic. At the end of the assignment, they answered a reflective 

question referring to what they learned from the assignment. 

    Assignment 8 – focused on honing their understanding of behavioral expressions of empathy 

in different fields of the lives of students (in accordance with the areas referred to in assignment 

3). Students were asked to construct a table noting the number of times they were empathetic 

over the last week with regards to each aspect of life. In addition, they were asked what 

signs/clues were recognized by them in the different situations that made them understand 

empathetic behavior was required. With regard to situations where they did not behave with 

empathy, they were asked to state what the hindrances were. At the end of the assignment, they 



 
answered a question regarding the manner in which their empathetic behavior contributed to 

them and to others. 

1. Summarizing assignment – Assignment 9 – students submitted a file with all their 

assignments throughout the semester and included the summarizing assignment which 

included two parts: 

2. Quantitative assessment questionnaire regarding their experience with the tool (Likert 

scale 1-5). Here are the questions asked: 

• I feel the process was significant for me 

• I feel it requires more time 

• I started an important process 

• I’m interested in continuing the process 

• I received new insights I didn’t have before 

• I learned to look into myself in a more reflective manner 

1. Qualitative-reflective assessment questionnaire regarding their experience with empathy 

development tools, which included the following questions: 

• How would you summarize the process you experienced? 

• What did you learn about yourself? 

• Is the process applicable to your day-to-day life? 

• If so, how was it expressed? 

• What benefits did the process have for you? In what manner? 

• Do you think you achieved the goal you set out for yourself at the beginning of the 

process? 

• Were there any difficulties? If so, how did you handle them? 

• What would you like to continue developing in this area? How do you think you can 

achieve it? 

Assessment of empathy / soft skills development through the tool – the assessment was 

carried out at three points in time: after the fifth lesson (assignments 1-4); during the ninth lesson 

(assignments 5-6); and during the tenth lesson (penultimate) – assignments 7-8 and summarizing 

assignment (assignment 10). 

On the first two assessment dates, the papers were submitted in a model only and the lecturer 

sent each student detailed verbal feedback on the assignments sent at that time (without 

numerical evaluation). The feedback referred to at least three points from the following points, 

which is part of the tool (for each student according to her work, the points were selected for 

reference) and suggested ways to improve learning and use of the tool: 

1. Level of understanding the material (especially with regards to assignments 1-3) 

2. The connection between relevant terms and self-reflection: relevance of examples to the 

concepts (relevant from assignment 3) 

3. Reference to the comparison between personal perceptions with the perceptions of others 

(especially relevant to assignments 4,7) 

4. Understanding the contribution of improving the ability in our day-to-day lives (relevant 

to most assignments) 



 
5. The clear wording of the goals for improving the ability, including identifying hindrances 

and promoting factors (starting from assignment 4) 

At the last assessment date, all assignments, including the summarizing work (assignment 9) 

were quantitatively assessed. Students were also asked to print the work in the model so that the 

whole process could be seen from start to finish. The assessment was based on an indicator that 

is part of the tool. 30% of the grade in the empathy development course was divided among the 

three dimensions tested – 10% for each dimension: 

• Knowledge – cognitive familiarity with the concept, organization of writing 

• Self-contemplation description of the work process and its observation through the 

concept/feature/skill 

• Reflective process 

In each dimension, the tool allows for an evaluation of students’ performance by three levels. For 

each level, the lecturer sets a maximum score: Level A – up to 10%; Level B – up to 7%; Level 

C – up to 5%. The grade range was 22% - 30%. In addition to numerical assessments, students 

were given verbal feedback in the body of work. 

• Strengths of using the tool: A deeper and more sensitive understanding of the course 

content, higher involvement in the course. 

“The empathy course has given strength and validity to lessons in the classroom since with 

every subject we have studied, the concept of empathy came into play”. 

“It helped to understand what empathy is, how it’s expressed correctly and appropriately. 

It increased the self-awareness with everything related to empathy from a personal aspect”. 

• Students’ self-development of empathy and other soft skills. 

“It made me pay more attention to my listening to others. To my view of others in a deeper, 

more understanding way and taught me how to really react to different situations”. 

“It contributed to me, and also added a lot of tools that helped me to empathize, be better, 

accept and listen more”. 

• Transferring the soft skills learned – empathy – to many areas of life beyond lesson 

learning. 

“Empathy is the most important ability in a patient-therapist relationship. Understanding 

the ability, deepening it, and improving it has contributed to me on a very personal level. In 

this course in particular, and in life in general. The topic of empathy helped me and was 

very interesting to me”. 

“Contributed to me on a personal level. This is a very important area for learning. It makes 

people better and more considerate. Looking from a different angle on situations”. 

 

Weaknesses of using the tool: 

• Workload – too many assignments. 

“The workload was a bit much”. 

“In order to answer such things, you need a lot of quiet time and availability (which can 

happen in class) but at home + work + children it is not so available”. 

• Repetition – some overlap between some assignments: Understanding the concept (1-2); 

reference to empathy in different fields of life (3, 4, 8). The student felt that in the last 



 
assignment (assignment 9) there was a repetition of some things and examples they wrote 

in previous assignments. 

• Schedules – the assignments were not sent every week but three times during the 

semester: after the fifth lesson (assignments 1-4); during the ninth lesson (assignments 5-

6); and in the penultimate class (assignments 7-9). In addition, some of the students 

prepared the assignments – all of them – at the same time before submission and not as 

required and planned – every week/fortnight. 

“Classes were too “heavy” relative to the rest of the curriculum. It demanded a little more 

thought. In classroom exercises, I didn’t just want to babble but to answer honestly, and 

that required concentration and a bit of looking into myself. There are pluses and minuses 

(memories of the past, etc. and changes that are always hard to change!)”. 

 

1. The tool is online and with the exception of one lesson that was on empathy and 

connected to work on assignment 4 (setting goals), empathy was presented in the course 

through the atmosphere created there and the lecturer acts as a model for empathic 

behavior for students. This atmosphere was built from the first lesson in which we made a 

deep personal acquaintance and clarified the topic of empathy and its importance for 

patient-therapist relationships and life in general. Group size allowed work in the format 

of a workshop with a student-centered approach. This is reflected in an in-depth and 

open-ended discourse, illustrating the life issues of the students and lecturer, role-playing 

games that illustrated empathic behavior, videos (both as part of the tool and lessons). 

One of the students summarized: 

“The links during lessons and class discussions and especially the very interesting way in 

which the material was conveyed, the amazing rhetoric, the acting ability and the lecturer’s 

empathy who contributed most and was a vivid example of what empathy is”. 

 

1. Conclusions and recommendations for improvement: 

Conclusions 

• The comprehensiveness and gradual nature of tasks contribute to the in-depth personal 

work of students in developing their empathy and its application in different areas of life. 

• Detailed feedback, which promotes discourse and knowledge between the student and 

lecturer and demonstrates the lecturer’s empathy towards students, is essential and 

constitutes a behavioral model that helps develop it. 

• Assessment tools integrated into the soft skill development tool help the lecturer in 

providing feedback on the development process and final work assessment. The final 

assessment tool categories are relevant to the development evaluation and are clear. 

Recommendations for improvement 

• Incorporating skill development work into ongoing instruction through demonstration 

and illustration, role-playing, and analysis of events that arise with tool-driven 

assignments. 

• Reducing and varying the number of tasks. I suggest changing some of the weekly / bi-

weekly reflective assignments on events where empathy was expressed – what helped to 



 
express it? How did it come to fruition? What cues in the situation indicate the need to 

relate empathy to another? 

• Ensure that you submit and provide feedback on each assignment individually (rather 

than in batches) once every two weeks. Enables student process work, as well as closer 

interpersonal feedback and interaction between the lecturer and the student. 

• Refine the parameters for the assessment of levels (A, B, C) in each of the final work 

assessment categories. Alternatively, I suggest considering scoring for each assignment 

individually, with a higher weight for the concluding work. I also propose considering 

giving a separate score for student development – compared to the goals set (assignment 

4); And with reference to the development and deepening of the analysis of the process 

undergone. 

 

 

 

 

 

 

 

 

 

 

 

Reflective writing and peer assessment 

Hadassah Academic College, Israel 

I implemented the pilot of reflective writing and peer assessment into two optometric clinical courses 

this semester.   

  The first undergraduate optometric clinical course was given to the third year class (24 students) 

at the Hadassah Academic College Strauss Campus.  The students are all female with an average age 

of 20.  The group is very homogeneous, Jewish orthodox woman.  This course was a general 

optometric clinic for two and a half hours every week of the semester.  The patients are scheduled for 

an appointment and undergo a comprehensive visual exam, including a refraction, assessment of 

binocular vision and ocular health.  At the conclusion of the visual exam, the patient is given 

recommendations and a treatment plan by the student.  I supervised 3 students weekly. 

The second undergraduate optometric clinical course was given to the fourth year class (45 

students) at the Hadassah Academic College Neveim Campus. The students are a heterogeneous 

group of Arabic, French, Russian and Hebrew speakers.  They are 75% female.  The average age is 22.  

This course was a vision therapy clinic for 1.5 hours twice a week.  Each week the student would treat 

the same patient, mainly children, and work with them on many visual exercises and instruments to 



 
help remediate their binocular vision impairment.  Every week they had to give homework for the 

patient to practice at home and plan for the next weeks activities.  I supervised 6 students weekly. 

 

The teaching approach in both clinical courses was an obvious problem based learning model.  

The patients had visual concerns and complaints that the students had to diagnose and treat.  The 

students were expected to gain proficiency in their clinical skills and clinical analysis throughout the 

semester.  They were assessed as well on communication skills and patient interaction. 

During the first meeting with my students I explained the importance of reflection in general and 

specifically in the clinical setting.  I gave examples of clinicians that reflect and learn after each clinical 

encounter vs. those who operate on a more superficial level.  We discussed what is the ideal reflection 

and what is pragmatic reflection and how it is possible to reflect during a clinical situation.  

 

The setup for the weekly general optometric clinic was as follows: 

After every weekly clinic, the student would write a reflection on the clinical patient encounter of 

that week.  It had to include a self reflection that was similar to a self assessment. What went well 

during the exam? What needs improvement?  What have you learned from this patient’s exam 

specifically?  It had to include the areas of clinical skills (technical), clinical analysis (diagnosis and 

treatment) and patient interaction (communication). These reflections were entered weekly into 

Meditrek, an online logbook of patient encounters. 

 As a precursor to this written reflection, every week, after the students completed the exam and 

the patients left, we would gather together to reflect on the exams.  Each student presented her 

patient and reflected on the challenges and accomplishments she experienced throughout the exam.   

The other students listened and  learned both in a professional sense of gaining more exposure to 

different patients as well as in a personal sense, helping to give feedback and suggestions.  Patient 

interaction and communication was reflected on as well.  These weekly meetings provided an 

excellent learning environment due to immediate reflection feedback and peer interest along with 

mentoring from an experienced optometrist. Often relevant assignments were given when the 

student’s knowledge was found lacking and immediate praise was given when deserved.  The 

assignments were shared the next week so that the group of students received relevant follow up 

information.  The reflection made sure to include what specific lessons were learned through the 

specific patient encounter.    

 

The setup for the vision therapy clinic was as follows: 

After every weekly vision therapy session, the student would write a reflection on the clinical 

patient encounter of that week.  It had to include a self reflection that was similar to a self assessment. 

What went well during the encounter? What needs improvement?  What have you learned from this 

patient’s case specifically?  It had to include the areas of clinical skills (technical) and patient 

interaction (communication). These reflections as well, were entered weekly into Meditrek. 

At the end of the semester there is a session with all the students from that session (10 students).  

Each student must present their patient from the time they were seen in the general clinics, through 

diagnosis and weekly vision therapy treatment.  The student must reflect on the entire treatment 



 
process and summarize the main points for their fellow students.  What worked well for the patient?  

What speeded up patient progress? They must report on the symptoms, the findings, the treatment 

and patient rapport.  This last session provides a very rich learning atmosphere.  Through hearing the 

experience and reflection of their fellow students, the students are able to expand their scope of 

clinical experience.  Each student contributes both clinical and personal interaction skills to be learned 

from and assessed by fellow students and mentors alike.    

 

The reflection tool contributed a lot to the student’s absorption of clinical knowledge.  The 

students expressed how much the rehashing and discussions contributed to a better understanding 

of what it is they experienced and learned.  As a clinical mentor, I felt the reflection tool helped me 

assess where the students had difficulties and where I could help them progress in their clinical 

expertise.  In addition, I saw how much these reflections helped the student grow in self - confidence 

and efficacy over the course of the semester.   

There were quite a few obstacles as well.  In both clinical pilots, all students were required to fill 

out the reflection in meditrek after every patient encounter.  However, I was unable to control the 

amount of importance and discussion that was placed on these reflections since every three to four 

students have a different clinical mentor.  It was up to each individual mentor to decide if they met 

weekly and how much they would elicit verbal student reflections and peer assessment in the general 

optometry clinics.   

In the vision therapy clinics, the last session of the semester was uniform and the summarized 

clinical reflections were presented in all groups.   However, the weekly reflections were only in written 

form in meditrek due to time constraints.  I found this a missed opportunity.  

 

The idea of a reflection on action was used in both clinical pilots.  The clinics were weekly, and I 

therefore did not want to overload the students with long journal writing.  I modified the idea of a 

reflective journal into something more concise.     The reflective writing focused on three basic 

questions to answer after the patient encounter.  What went well for you during the exam?  What 

needs improvement? What have you learned from this specific encounter? It was encouraged to 

expound upon clinical skills, clinical analysis and patient interaction.   I found these questions to be 

satisfactory in bringing to light  the important issues of the case as well as the student’s capabilities.   

 

In conclusion, I was very pleased with this precise reflection tool for three main reasons.  It 

enabled the students to self-assess through reflection and begin the practice of lifelong learning.  It 

widened the student’s clinical exposure through group reflective discussions and presentations. And 

lastly, I felt it enhanced my ability to mentor correctly each individual student according to their 

needs.   I intend to continue with student  clinical reflections in every clinic I supervise and want to 

expand its use with more and more mentors who will undoubtedly realize its many benefits. 

 

 

 



 
 

Reflective writing and peer assessment 

Hadassah Academic College, Israel 

 

I implemented the pilot of reflective writing and peer assessment into the course of 

external pediatric clinics this semester.   

The course was given to the first undergraduate optometric class (52 students) at the 

Hadassah Academic College Neveim Campus. The students are a heterogeneous group of 

Arabic, French, Russian and Hebrew speakers.  They are 75% female.  The average age is 22. 

This course was an optometric clinic for four hours every week of the semester.  

During first year of undergraduate optometry program, in theory, they have learnt the basic 

diagnostic procedures and their reporting for the screening of various eye ailments. These 

are battery of tests including common clinical procedures such as measurement of Vision 

Acuity (distance + near), Cover Test (distance + near), Stereopsis, Near Point of Convergence 

and Ocular motility. In order to acquire clinical competency, students participated in two 

pediatric eye screening clinics during their first semester in their first year. 

In every clinic there are about 10 students. 

Eye examinations are done at the mother and childcare in the Jerusalem area. Children 

from the ages of 3-6 are invited for a screening eye exam that are done by the students, 

who are supervised by a licensed optometrist. Each screening, 50 children were invited but 

only about 30 children come in. Some of the students check the children in pairs and some 

by themselves.  

The patients are scheduled for an appointment and undergo a comprehensive visual exam, 

including a refraction, assessment of binocular vision and ocular health. At the conclusion of 

the visual exam, the patient is given recommendations if they fail the test, to go see an eye 

doctor for a full examination. If the child passed the screening, then he was encouraged to 

be checked again in a year by an eye doctor. 

These screening clinics mark their first patient encounter experience. They are expected to 

gain concrete experience of battery of clinical tests which they perform under supervision 

of a licensed optometrist and senior optometry students.  

During the first meeting with my students I explained the importance of reflection in 

general and specifically in the clinical setting.  I gave examples of clinicians that reflect and 

learn after each clinical encounter vs. those who operate on a more superficial level.  We 

discussed what is the ideal reflection and what is pragmatic reflection and how it is possible 

to reflect after a clinical situation.  



 
 

 

The setup for the weekly external pediatric clinic was as follows: 

To accelerate the gain, students were guided to write reflection on their experience after 

every weekly clinic screening clinic. They were required to submit the reflection within a 

week after the screening. It had to include a self-reflection that was similar to a self-

assessment. A series of open-ended questions were given to them in order to guide them 

through the process of reflection such as: What went well during the exam? What needs 

improvement? What have you learned from the patient’s exam specifically? It had to 

include the areas of clinical skills (technical), clinical analysis (diagnosis and treatment) and 

patient interaction (communication). Further, they were asked to write reflections in the 

language of their choice so that they can express their emotions better. 

These reflections were entered weekly into Meditrek, an online logbook of patient 

encounters. 

After writing their first reflection, In the middle of the semester there were two training 

workshops for reflection writing. The class was randomly divided into two groups, in every 

workshop there were 25 students. Each student brought in their reflection and along with 

mentors performed qualitative thematic analysis of their first reflections. For example, what's 

important to include while writing a reflection, what can we learn from the reflections that can 

help us in our next clinic. The students set in groups and went over there reflections together. 

The results of thematic analysis were used to guide students further on reflective writing. They 

were also asked to rank the emerged themes according to their perceived importance. This is 

believed to be guiding them, with understanding of important pondering elements, to write 

deep reflections on future occasions. 

This session provides a very rich learning atmosphere.  Through hearing the experience and 

reflection of their fellow students, the students are able to expand their scope of clinical 

experience. Each student contributes both clinical and personal interaction skills to be 

learned from and assessed by fellow students and mentors alike.    

The reflection tool contributed a lot to the students' absorption of clinical knowledge.  The 

students expressed how much the rehashing and discussions contributed to a better 

understanding of what it is they experienced and learned. As a clinical mentor, I felt the 

reflection tool helped me assess where the students had difficulties and where I could help 

them progress in their clinical expertise. In addition, I saw how much these reflections 



 
helped the student grow in self - confidence and efficacy over the course of the semester 

and improve their clinical skills.   

 

 

In conclusion, I was very pleased with this precise reflection tool. Students of healthcare 

programs must have ability to critically think on the gathered information or acquired 

experience which helps them in making sense of situation and develop practical knowledge 

of the profession. 

The reflection tool enabled the students to self-assess through reflection and begin the 

practice of lifelong learning, it widened the student’s clinical exposure through group 

reflective discussions and presentations. It taught them how to express themselves and to 

think of the experience they went through. It helped me as a mentor to see where every 

student needs help to progress or where are his strong points to help other students. 

I intend to continue with student clinical reflections in every clinic I supervise and want to 

expand its use with more and more mentors who will undoubtedly realize its many benefits. 

 

 

 

 

Piloting of Critical Friend Approach  

Ilia State University, Georgia 

Sofiko Lobzhanidze - Professor of Education Sciences, Head of School of Education 

              Eka Tkavashvili - Invited Professor  

              Marika Kirvalidze – PhD Student, Invited lecture 

 

The expedience of using Critical Friend in the instructional process 

 

Critical Friend is a complex, integrated approach directed towards continuous professional and personal 

development of those involved in the instructional process by means of peer teaching and 

collaboration. All forms of feedback are used in the approach- the feedback provided by a lecturer to 

students, the feedback from students to a lecturer and students’ peer-evaluation. This gives a lecturer 

an opportunity to delegate responsibility for the learning process and achieved results to the students. 

The learners’ academic and collaborative skills are improved through the above-mentioned approach.  

 



 
Critical Friend Approach was used, on the one hand, as the mechanism for peer-teaching, on the other 

hand, as a powerful means of creating positive, collaborative, support-oriented environment. Critical 

Friend Approach is unique in the way how it provides opportunities for integrating varied instruments 

of formative assessment. In the piloting process, we integrated “Reflective Diary”, “Self-assessment and 

Peer Assessment Fan”, “Synergy Analysis” and “Tuning Protocol”in the approach. 

 

It can be concluded that with the help of the conducted activities and the instruments applied within 

Critical Friend Approach, students improve their study skills and the formation of positive, trust-based 

collaborative environment, both among students and students and a lecturer, is encouraged. 

  

The following courses: Planning and Conducting the Instructional Process (One-year Teacher 

Preparation Educational Program and Teacher Preparation Minor Program), Modern Approaches of 

Learning and Teaching (Teacher Education Bachelor-Master Program of Primary Level) were selected 

for piloting Critical Friend Approach by Ilia State University team. 

 

The application of Critical Friend Approach was considered appropriate by the team considering the 

learning outcomes and the competences to be achieved determined by the programs and concrete 

syllabuses. In particular, in accordance with the three curricula and the learning outcomes of the 

instructional courses selected for piloting, the program graduate: 

• Can make appropriate conclusions on the basis of complex, consistent and critical analysis of 

one’s own practice, can identify one’s own strong and weak points and develop the relevant 

strategies with an aim of enhancing the efficiency of learning-teaching process and one’s own 

professional development;  

• Can realize the significance of sharing the experience with the colleagues. 

 

Therefore, Critical Friend Approach is an efficient mechanism for encouraging the 

achievement of the aims of concrete instructional courses while the mastery of the above-

mentioned competencies is the necessary prerequisite for successful pedagogical practice of 

future teachers.  Within the applied approach it is feasible to promote achieving the above-

mentioned goal. It is viable to evaluate if the learning outcome determined by the program is 

achieved, as well. 

Students Involved in Piloting 

 



 
70 students of the education direction were involved in the piloting of Critical Friend. Among 

them 

o 25 students of the course: “Modern Approaches of Learning and Teaching” (Teacher 

Education Bachelor-Master program of Primary Level) 

o 30 students of the instructional course” Planning and Conducting of the Instructional 

Process (One-year Teacher Preparation Educational Program) 

o 15 students of the instructional course: “Planning and Conducting of the Instructional 

Process “ (Teacher Preparation Minor Program) 

The students involved in piloting were mainly female. The majority of them are ethnic 

Georgians. Only a small part of them (8 students) were represented by the Armenian and 

Azerbaijan communities. The students involved in piloting differed from one another 

according to their academic performance.  

 

 

The format of applying Critical Friend Approach 

 

We selected two formats for piloting Critical Friend Approch: 

 

• It was obligatory for the students registered for the course: Modern Approaches of Learning 

and Teaching of Primary Level Teacher Education Bachelor-master program to work with this 

approach. Participation in Critical Friend Group was included as one of the course assessment 

criteria for students.  

• While for the students of One-year Teacher Preparation Educational and Teacher Preparation 

Minor Programs within the course” Planning and conducting the Instructional Process” 

participation in Critical Friend groups was optional. They made decisions whether to get 

involved in Critical Friend groups or not which would have no effect on their summative 

assessment.  

  

      The Instructional Courses in which Critical Friend was Integrated 

 

1. The instructional courses, in which Critical Friend was integrated, are obligatory 

      2. In the instructional courses, in which Critical Friend was applied, the main 

methodological approach is problem-based learning and case study. It should be noted that 

school practice component is also integrated into these instructional courses 

The students organized more than one meeting in order to reflect on school practice. We consider it 

appropriate to utilize Critical Friend Approach within school practice as one of the aims of school 



 
practice is to enable students to analyze the efficiency of one’s own practice complexly based on their 

self- evaluation and colleagues’ evaluation; draw the relevant conclusions and work out one’s own 

individual plan of professional development. Working with this approach will help students achieve 

this goal.  

  

Piloting Process 

  

  

Piloting of Critical Friend approach by the team of Ilia State University started in the fall semester of 

2019-2020 academic year. 

The consistent steps of piloting process are presented for your consideration below: 

 

1. The first lecture of the instructional courses selected for the piloting was devoted to 

familiarization of the essence of Critical Friend 

 

2. The workshop titled: “Critical Friend as the Effective Strategy of Formative Assessment and 

Forming Positive Learning Environment” was held, the aim of which was to give the students 

an opportunity to get familiarized with Critical Friend approach in detail, to model those 

instruments of formative assessment, the application of which is effective for working with 

Critical Friend approach. At the working meeting, the students got introduced to the functions 

of electronic platform: Google Drive which would be used within the approach. 

3. Critical Friend Groups were created within each course. The members of the group signed the 

so-called contract, where they detailed the aims of collaboration, taken duties, means of 

communication and the intensity of the meetings, the resolution/solution of the problem, etc. 

They also agreed that they would preserve confidentiality. This procedure, as it was discovered 

from the students’ feedback attached the process great significance and raised the students’ 

sense of responsibility. It is worth mentioning that the students themselves formed Critical 

Friend groups. A lecturer got involved in each group as an ordinary member. 

4. Critical Friend groups met face to face with a certain periodicity. Tuning Protocol, one of the 

instruments of formative assessment was applied in order to conduct a meeting. Considering 

the specifics of Tuning Protocol, Critical Group members were assigned with the roles. They 

took on the roles of Facilitator, Presenter and Discussant in rotation. The members of the group 

discussed the past week, planned the next instructional week, received recommendations from 

one another on the existing problematic issues, shared their initiatives with the others, etc. 

After each face- to- face meeting group members wrote their written reflection, in which they 



 
analyzed the meeting. The lecturer was invited to the face- to- face meeting according to 

students’ wish and desire. 

Several meetings were organized by the lecturer’s initiative, where the lecturer himself/herself 

presented a discussion topic and asked the students for feedback.   

5. Apart from face- to- face meetings, the members of Critical Friend group communicated online, 

in particular through Google Drive. The group members got familiarized with one another’s 

works, received and provided written feedback.  

6. The formative assessment tools were utilized while working with Critical Friend approach: 1. 

Reflective Diary with the help of which the students analyzed all face- to- face meetings, 2. 

Self-assessment and Peer-assessment Fan, with which the students did self and peer evaluation 

of themselves as critical friends. 3. By the synergy analysis the students identified their strong 

and weak points; they determined in which segment they would help others and in which 

aspect they needed to get support.  

7. While piloting the approach in order to ensure the effective utilization of varied instruments, 

the students were offered various supportive tips. For example, in order to apply Tuning 

Protocol effectively, it became necessary, in general, to discuss the characteristics of a good 

meeting with the students. In this process we offered them several instructional videos, for 

example: https://www.youtube.com/watch?v=xxny5JC1RmQ 

8. Periodically certain time of the lecture was devoted to sharing the experience among the 

members of Critical Friend groups and the lecturer’s feedback. 

 

The study of the efficiency of piloting 

 

The study of the effectiveness of piloting Critical Friend Approach was carried out by means of both 

quantitative and qualitative methods: 

● The analysis of follow up written reflections of face- to- face critical friend meetings 

● The analysis of participant observation of face- to- face meetings conducted by the lecturer  

● The analysis of students’ questionnaires at the end of the piloting semester 

● The analysis of the focus group with the students conducted at the end of the semester. 

 

The Main Findings of Piloting Study 

 

https://www.youtube.com/watch?v=xxny5JC1RmQ


 
With an aim of perfecting Critical Friend Approach participant observation was carried out at the 

meetings and the analysis of the students’ written reflections, which revealed the following challenges 

and the solutions were provided to resolve these difficulties:  

● The application of Tuning Protocol by the students turned out to be difficult in the initial stage- 

they thought that the meetings were supposed to focus only on the problem.  

● Based on the analysis of Critical Friend Group members’ meetings and the lecturers’ feedback, 

the group agreed that meetings would also be devoted to discussing student initiatives, the 

reflection-summary of the previous week, the analysis of school practice, planning of the next 

week, etc.  

 

● In the initial stage, it was challenging for a certain part of the students to organize face- to- face 

meetings rationally, which reflected on the irrational use of time. The necessary resources for 

the meetings were not mobilized, the roles were not assigned in advance and the assigned roles 

were not fulfilled appropriately. All these were the reasons why the meetings didn’t go 

effectively.   

 

In order to overcome this difficulty, at the onset of the work, the students were supported to 

organize face- to- face meetings  by the lecturer. The lecturer monitored the meeting and then 

gave recommendations for improving the process.  

 

In addition to this, the lecturers offered the students all the relevant resources (video guides, 

reading materials articles) which served as a guide how to hold face- to- face meetings, as well 

as, online communication effectively. 

 

● In the initial stage it was revealed that the students found it difficult to give critical 

recommendations to one another. They tried to avoid this for two main reasons: They thought 

that they might spoil relationships with one another. The second reason was due to the lack of 

the experience of such type of collaboration which, in their opinions, would prevent them from 

getting valuable recommendations from their course mates. They expected beneficial 

recommendations only from the lecturer.  

In order to resolve the above-mentioned problem we, lecturers, took on the role of the 

presenter- we posed the problem and asked the students, as members of Critical Friend group, 

to discuss the issue, our problem and get the recommendations from them about how to address 

the concrete problem. The meeting was rather interesting, the students’ recommendations 

turned out to be beneficial for us. After the above-mentioned meeting the students’ self-



 
confidence was raised and they acknowledged their course mates’ abilities. This helped them 

realize that their recommendations might turn out to be acceptable and worthy for any member 

of the group and the lecturer.  

 

● Some part of the students had difficulty using google drive services. In order to deal with the 

mentioned challenges, the seminar was organized for practical use of the services of Google 

Drive. Peer-teaching was utilized actively and effectively, within which those students who 

had more mastery of digital technologies gave consultations to their course mates in this aspect.   

 

It should be noted as well, that as it was revealed by the participant observation, Critical Friend 

meetings were held more effectively in non-formal settings (e.g. the university café, the student club, 

various spaces for students) than in the lecture theatre. In that environment the students felt more 

open and motivated.  

 

With an aim of evaluating Critical Friend Approach at the end of the semester, the focus group and 

survey were conducted. The main tendencies and quantitative data will be presented below. 

 

The Tendencies Discovered in the Focus Groups: 

 

The majority of students pointed out that their participation into piloting of the approach improved 

their planning and analytical skills.  

Moreover, according to the majority of students, being a member of Critical Friend group helped them 

realize the essence of belonging to a team. 

A great number of students of the focus group express their opinions that they learnt how to distribute 

responsibilities and duties. Apart from that, they got closer to one another.  

It was revealed that the skills developed while using the approach, helped them with the school 

practice, as well. For example, one of the students says: “I gave feedback to the schoolteacher during 

my visit to school. The meetings of Critical Friend Approach helped me with this. At the meetings I 

learnt how to give feedback.”   

 

 

Piloting of Reflective Diary 

Ilia State University, Georgia 

Sofiko Lobzhanidze - Professor of Education Sciences, Head of School of Education 



 
          Irina Samsonia - Invited lecture 

 

The piloting of Reflective Diary- a formative assessment tool- was carried out within the master course 

of special education titled: ‘Teaching Reading and Writing at Primary Level.’ The course consisted of 

32 contact hours and 118 hours for independent work. During the non-contact hours the students got 

familiarized with the learning materials indicated by the lecturer and completed the assignments with 

an aim of consolidating the acquired knowledge. The classes were conducted in the form of lectures 

and seminars while the format was based totally on interaction.  During the practical classes the 

students worked mainly in pairs and groups, as a result of which they presented their joint work for 

the consideration of the whole class. They evaluated one another’s works, which helped them analyze 

the instructional materials better and do self-reflection, as well.  

 

11 students of master level participated in the piloting group. There were only female students. The 

majority of them hold a bachelor degree in Psychology and Sociology. Part of them had completed 

pedagogical courses both at bachelor and master levels. All the students are ethnic Georgians and 

belong to more or less the same social circle. The majority of the students attended the lectures 

intensively and actively participated in the instructional activities. They thoroughly fulfilled their 

tasks. 

The aim of the course: “Teaching Reading and Writing at Primary Level” is that students will be able 

to learn and become aware of the main principles of teaching writing and reading and analyze the 

whole process. Within the course the students acquired the knowledge about the cognitive processes 

involved in teaching reading and writing at primary level of school instruction and what traditional 

and modern instructional strategies are effective for developing these skills. The students were able to 

understand the stages of teaching reading and writing by applying various models. The aim of the 

course was to help the students realize the requirements of the standards determined by the National 

Curriculum with regard to the relevant subject and level and operationalize the gained knowledge in 

the instructional process as efficiently as possible.  

As the students of the above-mentioned course are master students of special education and all of them 

aim to work at school in this direction, from the very beginning it was reflected in the syllabus and, 

most importantly, special time was devoted to teaching the evaluation of the pupils’ cognitive skills, 

the importance of diagnosis and the use of the relevant instruments in the instructional process.  

In addition, the students got familiarized with the characteristics of the school students with reading 

and writing disabilities, which will help them to identify the problems of the school students and to 

plan the relevant interventions. For this purpose they had practical classes during the course which 



 
enabled them to apply theoretical knowledge in different directions, among them: to create the 

instruments of diagnosis, to select reading texts in accordance with the instructional aim and choose 

the effective strategies of reading and understanding, planning lessons by applying differentiated 

instructional principles, planning focused instructional activities with an aim of developing reading 

and writing skills and the evaluation of the students. The course focused on the factors, which 

according to studies, have a significant impact on students’ achievements in reading, and learning, in 

general. These include the social and economic environment, access to pre-school education, family 

attitudes and their participation in child development, etc. Besides, the students became aware of what 

dyslexia is and how this disorder affects the development of reading skills.  

According to the syllabus of the given course, a student was supposed to have an opportunity for self-

development based on the evaluation of the gained knowledge and acquired skills and the feedback 

during the course. All types of activities which the students participated in were used for providing 

feedback. These activities were: home assignments, seminars, practical lessons, midterm assessments, 

as well. However, with an aim of giving students opportunities to observe their own learning process 

and conscious self-reflection, “Reflective Diary” was utilized as the assessment instrument in the 

instructional process. 

The process was planned in the following way: after completion of each main theme considered by the 

syllabus, the students wrote reflections. On completion of the semester they answered the reflection 

questions uploaded on the online platform. Initially, together with the students we discussed what 

reflection was, what questions they were supposed to answer. At first the students tried to write 

reflections on their own. After completing a task, at the following lecture we discussed the students’ 

works and agreed on the concrete format. We worked out the format and the list of questions which 

they were supposed to answer while writing subsequent reflections. Within the course the students 

wrote three reflections. After each reflection certain time was devoted to the discussion of the writings. 

The students got oral feedback both from the lecturer and the other group mates.  

While writing a reflection entry, students had to reflect on what helped them the most:  

1. To acquire the necessary knowledge within the course; 

2. To identify one’s own sphere of interests;  

3. To discover the best and relatively weaker points in themselves.  

For each sphere students were obligated to write a reflection entry according to the following 

questions: What happened? (Study situation); How did this case/study situation affect me? (Influence); 

What did this case/instructional situation teach me/made me realize? (Interpretation) and what will I 



 
do with the purpose of gaining more knowledge of the topics determined by the subject? (An example 

of Sphere 1) (Conclusion). 

After completing the course the students filled in the online questionnaire for evaluating the 

effectiveness of the instrument, which consisted of 14 questions. The questionnaires were completed 

by 10 students. The analysis of the questionnaires revealed the following: 

All the students participating in the survey considered that this assessment tool increased their 

participation in the learning process, while half of them gave the instrument the highest rating in this 

component. 

Furthermore, all the students share the idea that due to the above-mentioned instrument, the skills 

necessary for participating in the assessment process, both individually and together with the other 

students, improved. Forty percent of the participating students give the instrument the highest score 

in this case.  

The majority of the students think that the application of this instrument helped them improve 

their self assessment skills alongside with the skills to evaluate others’ work. The instrument turned 

out to be an effective tool of identifying one’s own weak and strong points. Apart from that, the 

instrument gave the students an opportunity to realize what is expected of them with regard to the 

completion of the assignments to a high standard. However, one student participating in the survey did 

not share this opinion.  

The survey revealed that the use of this assessment tool significantly increased the students’ 

motivation to get involved in the learning process.  

According to the survey, the irrelevant mechanisms of the feedback remain the challenge for 

applying this instrument. Despite the fact that 70 percent of the students consider that throughout the 

course they were  more or less provided with the detailed and timely feedback, which helped them 

improve their results, for some part of the students the feedback turned out to be insufficient. We are 

considering the ways of involving additional forms of giving feedback to the students while using this 

instrument in future. 

 Below we present the examples of what the students participating in the survey think about 

the applied instrument for your consideration.  

Question: What role do you think the application of this instrument play in developing your study 

skills? 

 “It made me more mobilized”. 



 
“This instrument helped me personally develop varied skills, which will help me greatly with my 

career development and advancement. First of all, keeping a diary developed my self-assessment 

skill. I was provided with an opportunity to monitor the situation in terms of the comprehensibility 

of the provided materials or the lesson process, etc.  

 “The use of this instrument enabled me to evaluate my learning process, to identify my weak points 

and help me discover the spheres where I needed to work harder. “ 

“The given instrument helps us develop cognitive and metacognitive skills”. 

“It developed my writing skill and helped me see my work better”.  

“It helped me in that according to the frequency of keeping a diary, I had to look back on the 

learnt material. It is obvious that metacognition is not bad at all, whether it be voluntary or 

obligatory.” 

Question: What did you like the most about the given instrument? 

“I liked most of all the fact that the given instrument helped me evaluate myself and to 

understand-realize the themes to be studied better.” 

“That it gave me an opportunity to become a critical thinker. It also helped me see myself and 

my abilities critically.”  

“The use of this assessment tool increased my motivation”. 

 “You evaluate/summarize of what you have learnt. Besides, you evaluate your learning process 

and analyze what was incomprehensible for you.” 

Question: What did you like the least about the given instrument? 

“It was difficult for me to name the concrete problems. “ 

“ I equally liked all the components”.  

“The given instrument of evaluation did not give me the timely feedback in order to improve my 

results.” 

Question: How can this instrument be improved?” 

“To do it more systematically with the relevant feedback.” 

“It should be written after each new theme and the final summary should be written. You would 

compare how you “have grown” from the very beginning to the very end.” 



 
“Considering this assessment tool, I think, students should be more involved in the evaluation 

process. (Peer-assessment).” 

The recommendations given by the students are the following: 

 “It would be better if a lecturer gave a student feedback online if s/he cannot manage it at the 

lecture.” 

“I would advise students to keep a reflective diary for monitoring their knowledge and self- 

assessment.” 

 “If they have a strong will and if they are not lazy to keep a diary, they will manage to monitor 

their learning process and improve its quality.” 

 

                                                                 Conclusion 

The application of Reflective Diary as a formative assessment tool within the given course confirmed 

its effectiveness. There are several reasons for this. The utilization of the instrument was carried out in 

several stages and extended throughout the whole course. This allowed the students to gradually 

develop their metacognitive skills. Self-reflection became an integral part of their learning process. The 

students participated in working out the formative assessment tool from the very beginning, which 

increased their motivation and involvement. On completion of the instructional course, the students 

were able to see the full picture of how their learning process was proceeding, in which aspect/aspects 

they gained a thorough knowledge. They discovered their weak areas, as well. 

  

 

 

In conclusion, the application of this instrument helped me see where, at what stage and in which 

components it needs to be improved. While keeping a reflective diary, the students reviewed all the 

themes in detail; they discussed their attitudes, as well as what they saw as their weaknesses or 

strengths, and discussed specific cases. It was extremely voluminous material. Feedback was provided 

only at the lectures in an oral form. In order to provide students with fast, adequate and comprehensive 

feedback for keeping a diary according to this scheme, it is necessary to work out and implement 

additional, effective mechanisms of feedback. 

 



 
 

 


